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* FOREWORD

~ Most of the publicatﬂons issued jointly by ERIC/ChESS and the SSEC s
are. aimed at K—12 social studies teachers ccasionally, howeveﬁ it P
seems important to step back and take K L, ger vdedl-at those institutions
‘and educators who are responsible fbr preparing and producing social "(
studies teachera. After all, as the- authors of this monoéraph point out,
preservice and inservice educators share with ‘teachers the responsibility
for what is good or bad about the fieldxof ‘social studies.

"What's happening in ‘social studies teacher education today? There

Y

_ are many indications that the field may be fighting for its very survival
-Even the mos- optimistic observers acknowledge that declining enrollment
in preservice teacher’ education prdgrams isfdepressing the job market for
social studies teacher educators. ,Moreover, the increasingly heated
competition among an ever-growing number of subjectskfor a chunk of the f
school day, in conJunction_nith the. "back to basics movement, ‘seems tol
be jeopardizing the” place of social studies in the public school curriculum.
Indications of both these trends :have been alarmingly evident even'f
. in.our own backyard Recently, as a cost—cutting measure, the Boulder
Valley School District decided to trim One class period out of the junior-
high—school day In response to protests from students. and parents that
. the shortened day would deny students the- opportunity to take all the‘ <¥
;7_' v"f L electives they wanted, the school board vgted to reduce the number of e
. required coursss in Ené%&sh and the social studies.' Scarcely a- week o R

later, ‘the governor of* lorado publicly advocated phasing out the Schooi

of Education at the: University of Colorado. v ’
v _ It is our own view, as wefl as that of the authors,,that such
‘/i S ominous developments call for a stronger and more purposeful response

'f’f ' _than a collec ive wringing of hands.‘”We hope that this m?nograph will :
B . . 7 .

stimulate some social studies teacher educators to: initiate a!constructive, :

/

R . SYStematic plan-ynot of reaction, but of action. o . I *

//":n7 e ‘ Irvﬁng Morrissett
A .. - i o - (&‘ Difectpr, ERIé?Clearlnghouse for

14
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A,

) _This monograﬁh was designed to initia!e a dialogue about the curr= .
‘ ' status nd foreseeable future\\ﬁ social studies teacher education. Te
o general conceptual disarray of sotia’ s-udies as a subject flela, coup.=-
. with the shift from teacher shortage zo surplus that occurred i- the
. IR early,l970s,.has created enormous_con_usion and concarn among socfals
| studies teacher educators. Social studies teacher eaucation is %t the
‘heart of whatever is good or bad aboutr the field
It is the authors' hope that' enough * common gidlmd can be i-entiZ ie’
among tontending actions in social studies to enable social studies ‘ 4‘!
teacher educators to forge-a unified community. Unless social stud:-zs
iteacher educators come’ together to discuss.critical lems- facing :n:
field and'develop a strcng national action plah, ié:izﬁzissible tha tif
next decade will witness the final eros{on of social studies as an
im ortant field of inqu1ry in education. -
‘This. monograph.is a beginning, .and it will fail in its purpose -
' others An the field are not challenged to follow through’/ The basic
igsue, in the authors' opinion, is*whether social studies educators

7
willing ‘to allow special—interest groups to eat away at the field or

.

‘whether there are transcending common' purposes phich will bind togeth-

. ... . enough human and material resources to\get on with the job of buildinr

social studie ‘as a field and as a profession. ‘ .

"The authors ate deeply grateful to.the 39: social studies teacher

e 4

v educators ‘who graciously and carefully responded«to .our reguest for

»

infornation. Given their<extraordinarily busy schedules, we- were. sur,;lfk
that so many responded to a questionnaire that took two hours to ans*
A , :(see Appéndix) We have decided that the high~respon$e rat:~was a s-,; s

“\) t‘hat many of our colleagues share our concerns'about .the futuﬂh of s. - F

Ty . 'studies teacher eaucation. This inference is one of the most encoufah_~‘

aspects of our inquiry. o ‘f.l. Jﬁ . ©
o , We thank our graduate assistants, Sergei Grigorik of F_orida .
. - ‘ B .

International University and Tim Helmus of Michigan State Uarversity,
for helping to organize, interpret, and collate the. questionnaire data.

\ - f e Grateful appreciation goes .also tb Elaine Tucker, Julie Baglien, and \
; , ‘fﬁ .Marian\ﬂldred who typed the original manuscript. ’ Py
. " E /"“\ . . v s LT . e’
o o ' _ . ’ 4' ’ ‘ - . - . . .
\)‘ N o - . . ) , . . . . ) n ' T >, o . ’ b
L . s vii Yo . ot
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A INTRODUCTION. =, = ° ' AN
The ir - en: of this i -r isesto ekplo* tze curfent state 0., :zzairs
in social nudles teach-- ;ucation at th- elementary and. seconc. - levels.(
This stud} as prompted o on earlier ana. ;is of'research in so¢ _a:
'stud¥es te._ser, educatio: wb - revealed'vary _1ttle,organized -:;wtmation
abot soc _. st dies tea.mer sucation pr-c-rams in the United S ~z=%* and
» by - b _ie: of| the aur-:-- zat such a study was long overdue e need:
) for , :vstematic iz-: - .=*.on about social: studies teacher :-:_ation 4
ha- ¥ 2 especially“cr: is ince 1971, the year enrollment -n pra-
se e “Pcial studies}educaticn programs began to decline, : j

Thigsacalysis is/selec ve ‘rather than comprehensive. Time :nd space

11+ :zar’-sms have pr cluded - :n-depth, rigorous examination. The authors

in- -zac  Wse'to séek out najor generalizations regarding .th: =:atus _
\\.// ) ! :

o "7zz =tudies teacher _ .ation--leaving to the réader and tc sub- N

'se "e-: : -searchers thie re *onsibility for filling in the details.
) “he =aper is Vkitten imarily for social studies teacher educators
a. féﬁ::-;egegand univer: -i: level and secondarily for persons serving#

ir arious teacher—traini:l and administrative capacities at state and

lcz=__ _=veis. The author cevoted their primary attention to .the role and

e

-
rewnonsib lities of collezees and univers .ties in teacher education.:/

This monograph is orzanized into. ta e major sec;ions. ‘Section I . =

v a.
focuses on social studies teacher educatio t the elementary level (grades

//}KG), the second section focuses.,on secondary social studies teacher
ed

.

~
ucation (grades 7 12) Each 02 these sections confains generalizations,

.
//’ ‘ " promising practices/programs ip social studies

level. The nine specific categories treated at both leyels are institu-

D tianal trends, enrollment, the U'back to basics" movement, the shrinking
' ob m@rket,,new content in the social stdﬁies multicultural education,

L - LT
*Jan L.- Tucker, ''Research oy Social Studies Teaching and Teacher ?
Educatién, " in Francis P. Hugkins et al., Review of Research in Social
_Stud1e3 dUCation, '1970-1975 (Boulder, Colo.:. ERIC ClearinghOuse for ‘
. Social StudieshSocial Science Education,.National Coupy il for the Social ’zj
; Studies, andfSocial. Sciénce Education Consortium, l : /

¢
.// conclusions, and recommendations about the tren§:, issues, needs and

acher education at that

: -
+ . N . Lo

o ". - ‘ i P - ‘ L .-
HVAN B N N
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r exceptional"studeﬁtgy competition'wiqh other gchool sub Ccte and
competencydbased teacher certification. g‘f@ion III presentc the autqors

recommendations for’ program development policy/action, =n¢ research. .
This paper ié based primarjily onlgata?drawn from a =.rvey question-
naire’ developed by the authors and adm?nistered go selec .=: social studies

L

teacher educators around the country. (The questionnair: .5 reproduced
w1 the Appendix to this vqlume ) The reﬂpondentsg idenr —:zed through the
1977 78 membership rolls _of the Social Scienck Edﬁcation Conscrtium a
‘the National .Council for the Social Studies, were selegtsa b~ the autﬁgt
on the _basis of personal knowledge of théi' activities i3, ipterest in,
and contributions to social srudies teacher education. , He.survey instru—
menb was ipitially sent to 48 educators, 25 of whom were -rimarily .

elementéry teacher . trainers and 23 of whom were ma\nlu sesondary teacher

trainera. (Spec fic information about respondents anc rerurz percentages )

]

are found 1n the introductions to the individual sectio-ns on elementary

" and secondary teacher educati n. Additional data~wera drawn from an
extensive computer search of :h:ZERIC system, from tr aining materials
prnuided by the survey respondentse ‘and from the authx's —ersonal

knowledge.~ "t o | A ‘

b
Because few of the major deve ~mment?¥ affecting gr a. sruadlec

.
' tefacher education that have occurred during the agt five vears héﬁt
found their way into the prbfessienal literature, the . authr" chos '
rely on the grass- “rootls experiences of those at the forefro_t, where the

results of declining enrollment in social studies teacher easucation have

be’/ most z:lling

of the data sou:ces,, specially the_ survey questionnaire?sample. No-

attempt<was made to obtain a representative sample of elementary~and

secondary socia;/gtudies teacher 2ducators nor to stratify the. sample on

A

the)fgsis of ge graphio@l locatio* age, sex;‘racial or EGQc;C backgrodmd,'

numb of years in service, or;size and type of institution.| The authors
merely sought 5? obtain hhe views of a f%specteg group ‘social studies

teacher educators about currenﬁ issues, trends, needs, and practices in

theffield

-
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‘.-i' - In an- atteem 2 assess the status of teacher education in the field
of elemengary E - studies, the authors submitte to 25 teacHer
educators a queess onnaire designed {i elicit their views regarding current
issues, 'trends, aeeds, and practices in elementary social studies teacher
educa%ion.; The names of these teacher educato S were selected from the
. S 1977-78 membefsaip rolﬂs of the Sociil Science Education Consortium and - .
she National C.>uncil for}the Social Studies. All 25 were believed to -
have been work:iag primarily in the {&eld of elementary social studies for \
at, least five veafs and to h_ve made valuable contributions to the,field.
3 Accordingly, “hese educators wer{ judged’ to be competent eiementary social
- 4studies teac-=- educators. . S , o ) o § \\5
\} E Only 15 :: the 25 persons initially contacted completed‘and returned
.the’qugs ionnaire. Two respondents inchated that they devoted most*bf
;,,',1 their tiiB\tg teacher education at the secondary lewel thus, only those
po tions F ti. - 'esponses deafing with eleﬁfntary social studies were
. uced for . .-t of tHe stpdy,' Since the initial response was dis- s 3,>
. 7{_} : appq&nting, the authors elected to send7topies off the questionnaire to ten
’ v additional #eacher-: edu?ators who were believed to be engaged primarily in®’
,,-‘f...t' the‘field‘Bf efementany social sEDdies teac:el education,. Of these ten,,:ﬁ
- ~ «_six completed.and retutned” their copied.. Thus',  the tyQ mailinfs yielded
v " a totdl of 21 completed quéstionnaires._ v . ‘ _' \jr

fi - ~It is significant to nbte tha of,the teacher edu?aggrs who did not
the initial ‘group and two in- the

. '_ return their questionnaires, six 1

E ¥, ' gecond group indicated that they fa
| - longer wbrRing in the field: of elementary social- studie§ - The fact’ that
a1l eight of these people were regarded by their‘tollkagues Aas tablished .
/figures in the field of elementary social studies teack/er e\ducain is -A’ ‘,

unsettling, for it mdy be indicat}ve of a general mafement away from Ebe N
. g )

¥
ed to do so‘because they were no
-

L4

social studies into other areas of teacher education. . j" S

) The questi/ns on the survey instrument were organized(into n}he

| )‘. categories. (D institutional trends, (2) enrollment (3) tPe "back tol

Z7 T bggies movement, (4) the shrinking Job markethKB) new ontent - in the ™ .

4 © socdial studies, (6) multicultural education’ (7) exceptfb al stpd/nts,,\ ,]

h N (8) compeiition with oth%r school subJedts,-and1{9) cqmggtehcy-based”ggr\
’, - i - ( . !\’.}) o {"ET\

Y . ' ) . : | p 'xi’f"‘: . " L

<
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_teacler certhicatIon. The organization of th?sgsection parallels that . . .
"s format. » The findings for all nine categories are presented first'
5’ / {ollowed by the authors conclusions based.on the indings.

~ - - - 1

."". ' - v
~e | “f‘.‘,'\. . , .’ E‘ﬂ‘lﬁ%’ \ . Q’K ,,'- .(,..
. . . i ?/_

y

1. 0 Wha;§gfg§ppen g tn Your Ipstitution°
1.1 Brlefly dgscgipe the two .most 1mportant tren’g in social studlgs

Sy 2

L
fteacher education xf ydur institution. Ii declining order of frequency, v

\)Lthe four trends cited most often by respondents were (l) improved teaching

v methods, (2) expanfled field experiences, (3) decliningaenrollments 4n . ;/

social studies methodsSiourses, seminars, and workshops, and (4) increased . "
- orts 'to fntegrate sokbial studies with reading and other bdsic Bchool K E
T T \} . . ’ | d : :
ose respondents who cited impréved teaching methpds referre to _' 7 f‘w

. stugies more meaningful ahd relevant for
b I 3

needs at the local school level sequenc ng teaching strategief, pnomoting
inquiry app&)aches and problem—solving ' >
_[ _ ;’ of Social st truction, and teaching new topics, incl ding carear. $~\\ ,r

',., j;dﬁcation and mi¥ticultural ucation - Only" one_resﬂondent'tited.Elohal

aeducation and law-related citlzenship education. g SN
L0 * ~ é

v - Altnpggh field e*periences were cited by one-fdﬁrth/of the~respondent7@ \J/j
. . 1t should be nofed that two of these re:;anents explained that . their

» .
(] ©
-
‘.

_( o programs were not to;alby field based; however, they aid- }ndicate that- &

l_ b’they were offéring their undergfﬁgueces more field experienoes>than befpre. g{
lﬂ , Only:four resp0ndents me:;ib declining undergraduaﬁe and graduate (\
in(\iew of the ﬁational trend)tqward 4}/
¢ 3

~ declining enrollment in teacher education prégrams._ Presumably these

-

T eprollment. This&is surprisi

xrespondents”were not expefT%nc}ng declines in enrolkment at their. o ;_':,_

institutions, or at. least they did nog .see is as ah important trend .

- Pefﬁaps equally significant is the resjindehts concern aboutLthe‘~ e
) includion in their methods cburses of qonten;/%ealing witl skills and ‘

wfth subject mftter Five respondents cited either or both of' these emphas 8.

Three respondents referred'}o trends in affect&ve learning "Two\aaid NIE

.. thefe was de;eased emﬂhasis on valués educatioh at. their institutions,

‘_/ [._ . s T R T L S

$
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P . : . \ - - .
o/i.te trend'

_ - ihdle the.others reported an opp 5o oL R
_ - TN . : B 34 e L
A - - Of'a mpre tenuous nature is the anti—affective . S i

: . S /pol tical sentiment building up- (down wieh values’ . -, o
L N .
*%s 7., . .. -clarificafion), and teachers stealing time from art, A

J. . : music, sciepce, and social studies to ‘t:ea?:h more - . I,,.? _.
I ('., ' ‘reading and math.- .. . .. ’ I
{ <

1.2 Brlefly describe the two mgst important issues 1n soc1al studles
w teacher educatlon at your institution. There was little agreement among

. respondents about "the mgst significant issues. in’ elem'enf:ary social studies
~ P4
' t,teacher educat‘ion. 'Although a wide Val:iety pf issues were cited most of

them tended to refle such.local concerns~as changes in state certification

~

- requirements, strategies for encouraging faculty, participation in field—
N based traphing, requirements for a\p\isgon to” prﬁgrams, collége—wi? - “ Ca
’ iences. -

* reorgan ations, and students lack of prepaﬂation in the’ social s
\_\ The threé issues that"were cited by four or more respondénts, :Ln or&er e'f‘
- decreasing frequency, were f’(l) effectiveness og social studies courses,, :

- (2) the back—to—basics movement:, _and «(3) competét/lcy—bahed and field—basedfj .
a

, : A O ~r . .
Lo ;! te\fher education. . . o .

. . s
4, - ' - .

PR ' [
. ¥ g

\ - 6 - . -
: . v Much concern\was exrfressed about the value-‘qf existing socia‘l studies
L3 " .

L e v * " L B
< o co‘rses. "=One respondernt’ sked “@' N < A <

L 4

v I L S
-~ . ' Should.w .persist in emphasizing a kind o social Ry
—~, - -studies. educationp-which. sEresses’ inquity, pnob].et_n "\7”‘"“. s
\ ' S et * soly ng, involwement, and values, which, ;s seldom' : LA \*w

- . .3 dmpl mept—ed in the public‘Schdols" R I T
_:sA second f’esgpndent Wonderéd o Coa 4‘.-',

.

:‘- ’ \7\ 'q: ' ) TDo existing sé‘cial stUdies courses actual y he]:fp-a
s e T teachers to accept and Tespect the n

v . » 1interests of children of different vréJ'Zes, cuSH: res, = N
Ly, - backgrvds, and langu'ages‘7 -
- ' . . [ ) - . . . . .
\ g A t:hird respondent. wrote: A L : '\'< k '
CoT ST The most important issue is ‘how to help teachers , O
t . ¢« . * work' effectivelu with disadvantdged, very 1o feading (
e ;.- 7w | stydents with value structures di‘fferent frozgtheir e T e

\a L own. “-l‘ L . . ;;

< ’ i
- y'?‘lihe "back-nto—basics movemenZvSf t:he fo.cal point of \h’e second—most—
© . . frequently. cited cluster of issue

Several respondents questionEd t:he >

: - - v o0 B
+ \t‘ .meaning of thys movement~ flor their social st:udies courses.l o !

¥ - Should we give more amphésis to- skills— P read}ng, N
S T acquisition of information from t\axt&zook@a etc./--and .. ¢+ . *
.~ Y ’/lt%s t6-.socially. significant contqnt’ (The 'back-to—‘ R P
&K_- . basics persons say_ that ,pupils"'are too ydung f& suchj .
o N content/\,an‘d that ,it: doesn't do any .gopd a,gyways) © -
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‘ .‘t. <f;suq§ related to competency—based and fielddbased teacher education

) progr were citgd’by foun‘df the’ Sespondents——in particular the tendency
“4’ qf—po::gédlleges and ugiversitigs to resist competency—based programs )
- ;f \mandzbedfby-state departments of education, thexheévy demands - on faculty
7","§<7 time andﬂenergy imp0sed by competenéy—based and fieldvbased programs, and :

N

‘ qﬁevlqgistiual problems cfeated by suéh'ptograms. . . e T
"..';"Ohly two. ﬂespondents said they thought that surviVal of the. social ) e

‘

'a;ff' .Btudies as an afJa of the elementary school curriculQm was an important

.,

issué Onecrespondpnt who appeared to be extremely (perhaps justifiably}

worried abogt the future of the social studies component of his’ iﬁstitution s ":3"

—

- . teacher éducation.program cited these issues: - LT * \\\; s

- . - n

Can thQ,social studies maintain a separate identity at:
‘my institution? How can we mediate our struggle for
cohtrol of curriculum development° - rﬂ Sy

. Three respondents failed to cite any important issues related tos
elementary social studies teacher education at  their instituti0ns.

:-' e l 3 Briefly describe the two most important needs in social studues ",
. f teadygr gducation 1n your 1nst1tutidh. Although nearly as many needs were .
eioeo {dentified as there were respondents, three categories of.needs stood out" '

} (1) greater coordination and cooperation, (2) more courses sulited to the

'needs of students, both preservice.and inservice, and 3 more instructional

Iy -

materials and equipment. - . ) - - - L
. - By far_the most- pressing need expressed by respondents was for more .
' and better courses in the social studies, the" social sciences, and related
fields. Moré thanp half the respondents saw this as their greatest need.
.f.‘ Some‘requested a wider diversification of well—taught social sc}ence
R courses, while others'expressed the need for socdal studies courses that
* would "incorporate classroom management techniques," "deal exclusively
with the social studies" (rather than cover two or more school subjects),.
"determine entry—level competence of students," and "prepare students for
;MJ‘ the 1arge number of marginally motivated learners they encounter during
student teaching. ! _
The second—most—pressing meed mentioned was for greater coordination '
f-effort and cooperation among'all agencies'associated with social studiesr
- teacher educatiqn, Specifically cited were the needs for coordination of
effort between elémentary and secondary teacher education programs, for

“allowing students greater fLexibility in planning their programs of study,

10 y




* -and for developing sound collaborati relationships between;departments
Y and with cal school districts. < s
- The~th d-greatest need expressed was -for more instructional
'resources an equipment and better facilities. One respondent wrote,
e are dbt at a1l well equipped in terms of curriculum materials.
Frankly, our curriculum library is somewhat of a Joke. Another wrote,
- 1}ttle or no instructional: aids, talthough] we are preparing

s who will have access to- such aids. A third was_concerned about

C Ty the, n%ed for adequate»respurces to support regearch, cyrriculum develop-
\ ’ ’ . . >
v .“'mgat,-and instruction " . ’
Otherﬁkespondents cited the %eeds described below . 3 /

,‘~\§;' Provision for a clinical professorshipa-a position
‘ w7+ < "Vhose rewards are tied to sucqésf’in ‘teaching and ’
J . " . service--to allow some members the department
; . L. an stronger commitment to teacher education without
' o ' 'the publish/perish pressure. - : .

An. effective means for -keeping students from con-
. cluding [that] college preparation in -social studies
. a - = +1s irrelevant when they see practicing teachers who -
LT N reflect few, if any of the professional behaviors '
espoused in their methods courses. ' L

. 7; - More prestige for social studies. : .- . We -are at
' ' the bottom of the 1list. Reading and math are far
a . more powerful. Jbetter models [in the field] of -
people who teach social studies well. . .

. R, A defragmentation of the definitiog of what con—-
- A -stitutes social -studtes. o o o

1.4. " Briefly, describe the two most promlslng practlces/programs in

© < soc1a1 studles teachelr: educatlon at your 1nst1tut10n. The two kinds of

' practices or programs most- -often cited were various, combinations of field— "
based and in -class experiences. (mentioned eight times) and a variety of

-~ innovative inservice experiences. One respondent described a "professional

. semester' in which a team of professors simultaneously instructs 20-25

undergradué&gs two days a’ week and supervises them in elementary school

settings. Another mentioned a.program in whicq'undergraduate methods

classes in social studies.are taught in actual elementary . claserOms, o

Among the inservice experiences described were prqQgrams in economics

education, multicultural studies, and law—related education and courses

5 A . offered jointly with other colleges. Respondents who taught at the under-
graduate leved mentioned a varigty of promising practices and programs,

’ - - . —J.
. .

» "

. b




e .\\ in methodébclasses while they teach sample lessons.

»

among-them'a requirement that students ptepare resource files in advance
of student teaching; an integrated math-science -social studies methods
course; a one-semestgr bloc which combines intensive student teaching
with work in‘methods, instructional modia, and measurement use of the
contract system in grading studénts, the practice of videotaping students

-

Several respondents referred to change ln cgurseaemphasis at. their‘
institutions. These changes involved redefining theﬁSoci@l studies in )
terms of lifelong roles or life competencies, stressing specific teaching
‘competencies, individualizing instruction in ﬁethods courses, and
examining the act of teaching in ethnographic terms.'

,a

2.0° Enrollment v . - L

2.1 Brlefly descrlbe;undergraduate, graduate, and inservice
enrollment trends in the social studles»;;;gram at your 1nst1tutlon. No
respondent indicated that enrollment_in social studies courses was increas-
ing. 'OEe-third of the respondents said that undergraduate-enrollments"
were stable at their institutions; the remainder reported a. gradual decline
averaging from five to seven percent a year. Of the seven institutions'
reporting stable enrollmdgts in undergraduate social ‘studies classes, ‘aix |

e

wvere large state—support_ universities and pne'was a small liberal arts -

-

college. - -, ;-

Social studies courses offered at the graduate and inservice levels '

' showed a greater——though by no means precipitous——decline in enrollment.

0f the eighteen respondents whose institutions maintain graduate ‘programs,

. fifteen reported a steady decline in enrollment in: elementary social .

studies courses, while three reported that enrollment had stabilized

One respondent who is teaching at a large state university reported a

~ resurgence in enrollment at the doctoral level

_Enrollment in inservice activities—-for example, special courses'for
-.teachers, staff development centers, teacher education centers, and work—
shops——also appears to: be on the decline. One respondent noted

The only inservice programs that have been successful
. are those where grants have paid- teachers for ) :
~‘attending.” We have had practically no requests for o "y
social studies inservice in the past two years. ooV

SN



. \\\;\. Xt Another respondent struck a similarly depressing note: " "There 1s little
- apparent interest in. the field Apparently the teachers know everything

they think they need to know o ' ' ‘ ,

- Despite the preponderance of gloomy ¢omments, one-third of the

respondents said they had. observed encouraging indications of renewed
interest in: elementary'inservice programs. They ascribed this develop— S
‘ment to cooperative work with area . teacher‘education'centers» expansion

of university—sponsored continuing education and field services, and ;
cooperative efforts with county and ‘state agencies. One respondent noted

" that his university was granting credit for inservice training provided :

. by school districts, ' \

' 2 .2 If enrollment is declining in your 1nst1tutlon, how has thls
trend affected social studles courses and programs? Briefly explain.
The responses to this question were predictable, and they tended to “

, reflect -the severity of declines in’ enrollment. - Most respondents -
'indicated that their institutions were ¢ancelling low—enrollment courses,

- reducing the number o sections of courses, eliminating positions for
graduate assistants,. declaring a moratorium on new ‘faculty positions, and
assigning faculty to other program areas or courses. Significantly,-
eight of the twenty-one respondents indicated ‘that their social studies -+
programs and courses were unaffected by declining enrollment.

2.3 Does decllnlng enrollment représent a problem or an opportunity
for social studles teacher educatlon coufses and programs? The respondents
reacted to this question in a surprising y sanguine manner. Although
nine acknowledged that declining enrollment. creates both problems and
opportunities, five regarded this phenomenon as an encouraging-sign,.
while seven saw it as a distinct threat of considerable proportions.—

_ Those who took an optimistic view believed that declining enrollment
would enable them to upgrade the quality of their soctial: studies programs,‘
give students more individual attention, devote more time to writing and.

h'ﬁf “_research and impose more—rigorous requirements for admission to under-

graduate and graduate degree programs. _Here are the.reactions of several

Y
.

respondents.

lThe\opportunity is there for excellence if we were to
scale back numbers and design more-vigorous training.




o direct relations--ps with public Schools, e .

fo diemissal of facu

'niversity.it represents:an
dot ' ‘orced" to consider more

s I feel that at ou
opportunity, we

[We need] to finf/ new markets. . % O ' o

[This is] ah oppbrtunity--our faculty-student ratio_

ts 1-24; {t sh 1ld be 1-15 or so.
. Those who regarded d:clining enrpllment as a problem cited such
cOnsequences as limited/course offerings, phased -out qw'curtailed programs,

and (budget cuts. Surp isingly‘, no "respondents indicated or even élluded
ﬁz: as a consequence of declining(enrollment. ~Ihe‘ -

following comments are representatlve of the respongés of thbse who saw

declining enrolimen as a proRlem: . < - f .
Due to the current low status of social studies when _-\ .

"‘compared to reading, math special “education, etc., ° - P
the social ‘studies program is one of the first places
an administration sees as expendable. -

2t

e

To a point [declining enrollments are] an opportunfty. ’ a %
We are past that polnt, and program curtailment’ ‘1looms. - ST

) A grave problem——people are’ depressed.
hd The overall attitudakof the respondents toward declining enrollment .
was one of guarded optimism, with most respondents adopting a make the
best of .a bad situation position.
2. 4 Has declining enrollment affected your own ability ‘to bring
about changes in courses or programs’ Briefly describe (We are

especzally interested in 1earn1ng of any positive outcomes of declining,

. enrollment.) Essentially, this question was an elaboration of item %tS,

»;u

for it pointedly asked the respondents ‘to identify positive outcomes of
declining enrollment. It appears that :t:ze respondents found it difficult
to cope with this question, because onlv =21ight’ of the sixteen Whc answered
it cited positive outcomes to declining enrollment. Among the positive

outcomes cited were expanded opportunities to (l) join with colleagues in .

‘program—development and research endeavors, (2) give more attention to

students, (3) expand field based training programs, and (4) design more-
appealing courses. Below are two tvpical responses

We have developed new. courses—-one ‘on. mainstreaming,
.one on. futurism--but have not. been able to [teach]
them due’ to Tow enrollment,

Declining enrollments have given professors oopgvtunities
to involve students directly in workshops, guest .
lectureg, demons:-rations, and exploration\(anc
inspiration!) research. :

10 .v l r‘, _ | o :
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. C - ' ‘Those réspondents W saw positive outcomes'from declining ehrollment

<

' . . appéar reconciled to" mak,Jg the best of’a deteriorating situation., In,

- contrast, the commepbs o: eighs& respoﬂdénts who saw no posetive outspmes ]

reflected an exceedingly*p@ssimistic attitude. One respondent wrote:

C E RS //? I o sorry, but it is;yery difi;cult to -gee’ positive ' §.~f
: oY outcomes from declining.enrol ents.: They represent
g o cuts in faCulty, programs, and innovations..

. AN
- e v : P e ,
> . . . . oo S . ' « .
! . . -7 s , N . .
L . L ) .o . .
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3 0 Back to the Basics Ll o Y e ,

3. l -How do you define "back to the basics” as 1t relate® to/the

L B
¢

social studies?’ There wds fo common agreemedt dmongvthe§xespondents about

Se . the meaning of tbe phrase “back to the basics,' a finding‘that appears to

. ': o reflect widespread confus on in the education profession. Witms;s\fhepl .
' following definitions su plied by various respondents._ ST 4 {T}

]
Patriotism, learning important facts “about our

s ! - country's history; reading, writing and other skills

' ' _ common, to soclal studies (33rd NCSS Yearbook).

. _ . . « . an effort to improve the knowledge base of ' .
students, particularly with regard to American ‘
history and government . ‘Also, concern for "practicality"

in coursework

L=

i ST o More attention to social studies skills.

IR - ‘More global concepts,  like. (1) the place of the

- o individual in society and culture and (2) the ]
. S v ‘ability to make individual decisions as well as _ /
- .. . group decisions. : ' :

E ) ,Hf, The need to integrate social studies with the "3 Rs’
' ' “ of instruction. Back to the basic child development
'perspective of the early part of this century. '

A return -o geography znd histor¥y know-edge and skills— ‘
based lea—ning. .

History = history, t-ogranhy as geogr_phy——sort'ofva‘
purity ar -oach (19th -enturv) to the ciscipline.
No ski_- ls 2mphasis. .

- . Greate: 1i::erdisciplinary 1“70lvement.

- ) A return o greater emphasis on. content (subject P I
5 o ' matter and -less attention the development of
'SOcial studies, skills C '

N -

[3

Since the respondents were unable :zo reach even a nominal consensus on the,
"meaning of the "basics" in elemen arv soctal studies, it seems axiomatic
‘that, if they are. at all represencat: 2 of their colltagues, elementary

social studies teacher educators may rind themselves incapable of responding

to a movement that they cannot define.

’ : . ' 11 nt
o . - o o <




\ '! Y ’ . ’ ’ . . ’
Yo 3. 2 What kinds of oppqrtunities ‘and/or problems “have beeg created
TING . W

' by "back to the basics”. for your o 5001a1 studies pngram? GlYe '.
T ,spec!flc examplesy if p0551b1e. AT e_respondents saw. more problems thap ; -

T .opportunitieg in "back to the basics\k—more so than was the case with

]

] 'declining enrollmentqralthough a: féb regarded this movement Mith . \
Ny }\ ‘ambivalence. On the positive side, rcspondents cited-opportunities for'. e

U .
. .

O -« rénewed emphasis on. gccia} studies skills, integfation af social studies ; P
with ading ané writing skills, clear articu@atidn of the é\xfb and
functions of the social %tudies, and greéter attention tokpitizenship : B

i P T «

/
s edycation and consume ducati - : Py L ‘Z - '
_ Q T educ on,. . o -

.

. Ihose who adopted a negative position tqward "back to the basics {‘ e

ST observed that ‘the movement would encdurage ‘teachers to stress rote R
—

memorizapion ‘of trivial facts, increase the difficﬁIty of justifying the

existence of social studies; and reinforce the reluctance of teachers to
. deal with controversm in the classroom, experiment with new~ideas and
teaching techniques, and consider children s needs and . interests.’ One
respondent cited the" stultifying effects -of therAbasics on practice |

. teachers. The following comments reflect concerns expressed by many .
. . N o —'- | R .

) respondepf - : { -

: A problem has been created by ‘those who have a. narrow
' concept of the "back to the basics" movement. It E
.espouses the notion that social studies,. art, music, B
etc., are frills that need to be cut ;dn order to ’
maximize the time allocation fot basTIcs. This .
narrow perspective is damaging to education in
general and social studies in particul r .

.9

Clearly one's definition of the word "basic " ‘governs- oné\s\:ssess—

ment of the effects of the "back to basics movement on- the sociaX-studies.

One. respondent who perceived £his clearly wrote:

)r , &
) . If "basics" are defined as an emphasis o rote B .
' - -~ memorization and rigidly. uniform coursés, this ' T
\\*‘vu would . . . threaten the progress made'in devising

' R . problem-oriented, critical- thinking—or ented social

studies programs.’ If ."basics" are defined aB a
strengthening of skills generally, thi: can only o,
strengthen exis}ing social studies’ pro'rams.. '

) 4.0 'The Shrinking Job Market - . - J [

4.1 In view of. sbrlnklng employment opportbnitles in teachlng, are

‘you personallg abje to suggest alternatlve emplobment to gour students?




., . | '/s_'&' ‘. f {J ‘ / o g ._
' N .f,.}‘ g { . T j -
't Although one or- two respondents repeateq{tbﬁ\\:ooj teachers/can still \\ik

get johz liche, 15 6f the 21 reﬂpondenﬁs dnd¥cated tHat they suggest ) .

5 ~

: ] ' l: . altgrnﬁtive Zmployment opportunities'to studths. One respondent, C N, 7
L. ) @mployed at a sohthern univ3rsity, challenged the authors assumption
. thaqxemployment opportunities are diminishing and submitted this untypical- A

“~

-

SN . . . v L
Yoo reply to questiaﬁr4 1! L J S v ;1 © e /. )

“oe 0T Your quegtion assumes thatwa normative condi@éon T .4;.
/‘ oL appiies to/ev y?inst&uflon and eve*r\y area of- t‘i c ?’ C
. . country. At~?ﬁ$;‘ﬁniver ity, mere than' 90 perce \
€+ of students see ng employment 4y teachers through LI
R ., the uniVEfsity placement center £ {ad teac éng JobaJ .
g ' "Thowgh students preparing to teach soc! udies 5 T
. . o “wp-do not have the geographic preferen s available ‘to™ y o
L ; " < them, for example;/;hat'pathematics eachers have, R

-

'S

el . © . @%the jobs are there/if they.are.willing to go to tiem. ¥

' \\g T Three respondents expressed theéﬁhlief that preparation for teaching

social studies is a good . background‘for ; variety of people-related . '
reers as well as for Life itself, regardless of one's type of employment.
4.2 If so, glte several examples of alternate employment opportunitie:

for teacher educatlon students. Three general types of responses to this

qﬁestion can be ;dentified Four respondents ‘mentioned employment in’

businegs a government\but cited no specific job categories; three-

~other educatidn-related jobs (substitute teacher, counselor,
teacher aide, media specialigt, and positions with healgh agencies,

"publishing firms, adult education programs, correctional institutions,
museums,»and/art galleries); four cited ‘such fields as law, public.
relations,/social services, social welfare, pe;sonnel recreation, and

Y

) communicatigg . - \)
. .~ The fact that seven of .the twenty—one .teachetf educators participating
in the/Ztudy did not respodi to this question'suggeSts'that many eéucators

eithe¥ are unaware of ‘alternate employment oppor‘ nities for their stuadents

or dofhot consider the issue to be of'much.importance.V‘Thegcomments of

many who did-attempt to answer the question.were vague and in some

instances ambiguous. | . ‘ Y '_‘ - ‘

; 4. 3 In your 1nst1tutlon, has the shrlnklng job market stlmulated

- any creatlve thlnklng»about the development and dellvery 6f education in
soc1al studles, grades K—127 Give examples " With few exceptions, the '
responses to this question were discouraging More than half of the ’ .

‘respondents reported that very little or nothing(%ii)been done .

o - ) R R : AR o
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. a 1 E . - B et }"V
- *7. igstitur -cnally to‘%reauively respond to the JOb problem in the sociaY(
- /
,J- - studies. ‘hose respondents whp answered in the af?trma;ive ci: such
LY 4 N b .
_ * institutizonal responses as hrging prospective social studies te‘.‘g ‘rtc y))_ s
v e 4~ e vl
y - 'select, as their second field a. hi%h Hemanﬁ area ( or example, ; :

i ~\,\\\Offéring servf@b cohrses tailored to the7needs of teachers k%
. J \gcho.ol districas, assisting in theJoperat:{@n of teachb\ggu%
. A {

and oYfering new social studieB ‘eoursel a? the gra’gluate leve

;F ’ Perhaps the. two most pfovocative and);r ising idea§ advanced by tKe
: &

'respondents W%He (1) creating studen ter pPs with—lécal busiq@sses,'

PR industries, gﬁvernmengal agenciEéVand {2) gncouraging students to. € -
pursne dual academic maJors (in education~and,gbvernment\QI politica? .’ ”:\
science or in education and business), thus expanding the potential job

JXV} ,opportunities ay ilable upon graduation. For the most part, however, ﬁhe .

respondents revealed that -heir institutions had ‘adopted a "head in ‘h

.sand"” - e toward the compelling need to respond creatively and

vigoruuslv':- the problems reated bx the shrinking job macket. /—i:>

5.0 New Content in Social Studies

. 4

2.1 Do you regard new content in the soc1al sty§dies--e.g., ener

. studles, ecologg, law education, careér education,: congymer edycation,
N
* o and global education——as an opportunity or d detriment in your social

studles courses and Drog:ams9 Please. explaln. Responses to this question
- were mixed. Eight t-ach=r educators saw-new -content as both an opportunity
and a detriment, whz_e rine: regarded it as positive and four as’ negative._

The followinZ comme-=s =re “*pical of,those volunteered by respondents who

o {The new -opics] ' -e a liyely and sprightly opportunity ;

for us, a=d they z2nuinely excite many of my students.
. Bu: I honestly do: t know if I'm hindering or

increasing their opportunities for employment. I
personally dor t know many principals who are saying
these days, '"Wnat this job description requires is ° ‘f
a strong -rior=ty on the ability to teach in our
global ecucation arogram._

viewed new c:ontent :ti amb: valenceé

Some [of zhe new topics] ought to be integrated into
. soctal studies programs; others ought not to be. v I >
- " worry about socizl studies becoming a catchall area
rather than a carefully defined area.

The. advantage is that these are current topics of
great importance However, the danger is that some -

. _ 0 -
"C
. 14 -




8 N y -44 ’
individaals focus on thesestopics and miss bhe he.art r
of the soeial studies. 9[Thése new t9p1cs] give Wery - , ; <

7 Titele atteqiion to problem sodVing, z-plications ef
gereralizat? ns,egr integration of th- social*sciences.(

T se respendegts’qxo displayed aﬁhore pos-cive attitude ngard the“
==

~studies -cogtent - expressep the belﬁef that it made the soci@l '_;\\.%

»

N ‘\ \
studies more meanin 1 afid relevant to studeats. One respondenq,wrpte: .
. LN

S . We h?ve ne considetablejwork at\Qoth-undergraduate . - S
. ' % *NX  ang“graduate levels with such content. New content s v u}

> o ' ~ " has ptovidé&zehe opportunity to make social studies/ * .

DL R ’morefeaningful ‘and to entourage inquiry and problem ' S

= . .+  solvihg. EverzwhEr we are fighting,ghe stranglehold
y ‘- ¥ tfe textbook. .We seem able—to encourage a break- . . \ .
~. =~ . 'away when current problems and needs appea1 to - .3 A
\ teashers and pupils. » N ;.\\] Tl

P o

, ‘v - It\is interesting to note that whii;q;his respondent, belfeved, that
inquiry and problem—solving .

* v

the new content provided opnortunities

activities, one of his colleagues had c}iticized the new xcontent because

A 3

- ,?. it did not. pq0mote such activitie=. . ”‘“z} . ' N
' Other" positive effecEs were also identified. Three re pondentc

) expressed the view that the ne~\\bntent,would enable social studies \
o educators to-attract more -s:- Jdenks another feit that :ne new conté::
* would -enable the social studies +  break away from the social sciences,
still another felt that the conte:t could r&vitalize the social studiec?
"Content in any field must Se cheaging for that fTWld to be alive ‘and
. progressing. Without nevf :)nten an area dies. >l

- The need for achievir- balance and c:ﬂerence in the field of socici-

spondents. Typically,-the* 4

Lt

studies‘was cited or alluaed to by many r
indicated tha. although t- new content presented a welcome opportun__’

<

it was not always easy to -it the new content into a balanced, ‘compre-— ’
" hensive program. . ! ' | \\s
\\ - The fdﬁ&frespondents who regarded the new content as = detrimen: .

their work in. the social szudies a2xpressed. ‘concern over t2e need for

a

retaining the purity of the social seiences. Ac rding to one respozdent,
S Ry

A

"[The new dqntent] detracts froé;the objectives of social studies and

/// v makes it imposgible to cover th ‘y%terfront.u In' the same vein, another .

respondent wrote: ™ ' \L o T . i
This continual "bandwagoning” of fhe enthusiasm of

the movelment gives credence .to the arguments of those
/// who say that social studies ‘really lacks any substance.

T~




- Cons€hdt change of‘progragpemphasis%}enders inoperaf&ve :; o

'a;:-; N, - ~any-kind of long\tesnudevelopment of~scope anc seauence.. .

o -

f

' collea les to

'-g' Rry _" studigs 1§ or caZZL

“;. 5 2 How(have yogr courses

6 0 Multicultural Echation

Other re%;pndents’expressed a related concern.' the terdency of their

hdiscr%ginatelyvgdd such €ontentﬁto)thei* coLrsesywdthout
. - :
corm’idering /its ﬁlrpOSe.\ One r‘espondefxﬁ alleg oy \\\,L 6
-\#“"&t Oftem Wese\ are’ nots new- ¢o nt, just ‘new emphases, . \ .
{andathe goals for, teachiﬁb em (quol less. the means) .
,are sometimes as- fuzzy as for the social stuﬁies D v
itself Hence it reinforces the nottoy that social ~ g

e anything and eveﬂgdhing-—
9 L

"\ Curricul;m catch
na programs been affected by‘tgis new

soczal stﬁdles content’ lee spec1f1c e§3mplqs. 8 ert of bhe resp dbnts,»
. o

. indicated\that théy.are incolpor‘-ihg the new content\ to thkir programs 3

and/or courk}s,_of these respond ~ts, eleven - rgported hat the content is’
being added primarily to existinc'courseg and’ five reported that’fhe content

is being taught through new graauate courses, instituteS, and workshops."
y‘\
Accordinglﬁg one elementary social studﬁﬁs teacher educator.

.7

t the undergraduate level -we have specific unitc . .
,\X 'in career education, enerzy, ecology, global educa- .on,
\ multicultural eduoation, values educatiom, etc.
*  These segments are necessarily 1imited in; depth bu:
" they do generate considerable student enthusiasm.

L]

Another resp\ndent reported tnat she is teaching a course about women,"
and that her colleagues have taught courses. on other new topics. Others
indicated that they present the new content as ghemes tha: can be dealt
with, using: strategies generic to = wide -zriety of topics

~
o - ) ¢

<

v
6. l How do you ;escrlbe multvcultural education as -c -elates to the

social stud;es?- There was a,high degree of commonality in the responses

to this'question.v'Several respondents qualified their.answers by noting, -

“that the questionnaire did not provide sufficient space for their comments

or that the question was too broad.- Following is a typical response.ﬁ

" Multicultural education is . . . a two-faceted
phenomenon.A On the one hand, it seeks to develop a
. sense of self-yorth in students who themsélves are.
" members of‘a no Jority culture. . On the other hand,
-4t attempts to build a sensitivity for and an
~ ’ appreciation of contributiong of nonmajority cultures
: on the part of students who themselves. ard not
- members of 4 nonmajority culture: '

3 7 , G
Co _ g Tl
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I » Other définitions of mudtic 1tura1 education emhraced global 3

i e ,'. . A
. ieduca;ion, culfural pluraLismg/t egneed to mitigate ethﬁp&entrism, ang

‘ ] he- conttibué&on of the sggial sciencegl without exceptionl all‘
. ///respondean reacted tmeultiCultural édd;?tion inga positive way and

v rn' acknowledged its fundamental importance n the socia} studie%i ) - .

6 2 W} kﬁnds ofjopportunbties or problems;have been creéted by

f mial titul t?rj

, Please give examples.‘ of . the 19 responﬂe’”s who answe{eé this queétion,‘

:"bnjyrﬂO cited .pportﬁnit es.” %his is- surprising, sigce all Zh reépondents

reacted veryFsitively( o ‘lxultiethnic‘ education /»

disotepancy exis;S'betweenag*nghistophiéal

: (a-convictions and“the actusl expériences oﬁ the responde‘ts ;

\vv “ o Among the opportUnities cited for social studies couybes andoprogLams K

_’/§Hﬂcaﬁion fbr your soc1al studieé courses or. programs? 'J, L
{

*

ce T fhad previc‘ps~

Presumably

i .(question 6.

created by multjethnic education were these R

o ~ We 1live in 4a state heavily populated by Spanish C \7
o \ - Americans. - , - e e .
For several years our school ha;mhad a very active ; '
. ' department of: multicultural education.:. TS o~
. :ﬂ. . ' . We have bgen fortunate to have two recent Ph.D. " . %i"
S L © . . graduates who have of fered leadership to programs ’ i
g.\ o to in multicultural ePucation. o ~ ' . ,

>We hdve’ used this interest to encourage family ; IS

_ histories, oral histories, and crpss-generational )
and cross—cultural(thematic units.

- ]

\\~ ' etc.-among ‘Orientpl, black, Chicano, and-Wasp
. ;;k//". students about issues of race, religion, politics, .
RN o - and abortion . are being expanded. : - .)

v

'Discussions, simulations, prob% m—so]ving.dilemmas, a : R

i : S "‘Field work and. research projects for Xtudents are/t -
e L being designed and’ implemented o . S

Students have- shown less resistance ‘to learning about \
s multicufturalisgt L ‘ .

Those respondents who cited problems created by multicultural
education fof social studies courses and programs mentioned the lack of
"balanced" instructional materials, instructional time, and appropriate

-

courses as well as the difficulty of creating and using inﬁtructional

- >
. . activities/wﬁich yield pj@itive outcomes. | o : N \\4

K

1. 0 Exceptional Students ‘ N . f _ -
o
7 1 Are you making any prgvisions in %?ur soc1a1 studies courses or
v ' programs for the teaching.of soc1al studies to students ‘with learning
Q R L &»-a ' _.' - 17 = ’ . - o
. - . . “.. .
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- collea ues‘were attempting to incorppra%e‘intb\thein.general teacher ,

‘ Stﬁde

Toe W L h ~ .- ‘. A ~

o &&{ L R T, - ;f .7 CT

‘4’ A = 3 '/ O
x Y ! 5o
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w",;;ﬁpa‘k disabllltzes who may have been maleﬁtreamed 1nto regulaf clasées, or

exceptlonal studénts/Who may. haﬁ‘ be/nig/entlfled as glﬂted or hand;capped?

Fift%m of the® twenty—one 'réspondents indicated that they and their , >
A |
/ x
educat on programs‘provisions for meeﬁing hhe needs of e);cepteg.opal:;b

- .

- %<“occurred at their institutions. Typﬂyally, these prograd chang%haconsist

”experiencgs.. All~£qur respohdents whqbreported changes indic

' ments Jf edulation®

had been added to their social studies methods courses,

pfqtequiring ail teacher education etugents to ‘take:a cougsé‘on

iag or exceptiqnal\yhildren oq to Darticipate in app priate gield g "
ed%nqc, -
* thd hew requirements had‘been mandated by.their respectiye state dep qﬁ
. I T - -
) \

. . , : . ‘
I ip significant to- note that only three of the respondents c&ted
specific instances Rn which social studies prog}am§ had been reviged. with /

a view toward meeting the needs of exceptional students either handi-.

'capped or gifted. Indeed, several respondents apologized for their
. fhaction in this regard .

[y

. .
Y- -

. :
? 2 cIf you provl e r the né/as of exceptlonal students in gOur

courses and programs in soc1a/,§tud1es teacher eqscatlon,lwould gou
descrlbe tHbse prdvzsxons and/or attach rflustratlve materlayﬁ? Only

five persons responded to this question. Two described the basic ehargesl

-

but\only four inéicated that such program changég_had act‘ally o

Pl

instream-i'

given to interdisci“linary faculty development gzams at their respective . —

institutions, the other three described units on exceptional children that

.
-

One. respondent described certain obstacles that limited his ability
to deal with problems related Lo teaching social studies to exceptional

: children. PR : . ." o e

i

' 1. require students to. deVelop activities (nonteaching ,
B ‘" approaches to social studies, etc.) that attempt to P
' respond’to the needs/abilities of exceptional students. -°
: The spg#tial ggucation folks have Jjoined the reading "
” ' folks 4n generating the mystique ‘that they can and ] h
* = know how to deal with such ‘individuals, so the - T
prospect of interdisciplinary approaches 'is limited——/\~e St
-egpecially in light of the territoriality already.

established. " , .
" A * : - LA )

A

8. 0 Competition With Other Schodl S/biects ‘ - : ,. . .

s - .

CoT 8@ Is there evidence 1n gour institution's progra s that s?fial

' studles is given a lower*prlorltg than reading, 1anguage arts, mathematlcs,

18 A 20 * ;

v (]

\ »

. . . )
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_;;;snd scitgge? If. sq how does sSbial Gtudlea,rank wls—a—v1s~thesg otﬁen
subJects5 Alggpggh sgwentdEn respondénts indifated tha;/sooial studies -, :

A
qg{ded a lower prapfity at their instit(?ions than' most’ other school
8 Bjects, they differed with'respec& to the positionnot this ubiect

' vis—a—vis other'subgects. Six respondeuts said.the soeial ‘studie was at ‘

'., status to most other

é?the boe;om T,

- \priority3 mathematics wav

¥

T .qrd%ear the bbttom ingfermsiof priority, three others said it wa§\equal in,”
L

el
chQPl.subgects, ‘nine’ rated it as lpw%‘but not.at
- A" . L . 4 .
e : , 5 - - R S ¢

D . i

"y C'iTTybi(:ally the respon 58 reported thatvrea&ing was givén top

second 1an§65§2 arts was third* and sciénce ’

’

and ociaI studies weére gZed for fourth place{c‘Some respondents . .
indicated that at their institutions physigﬁﬁ’education and the fine arts ~
ranked higher than' social studies and séience. ° : 'L i

B * Obviously, the movement back to the so—called basics has played a

major role in elevatin%Fthe teaching of reaaﬁng to the pr inent position

1 4 pre‘pntly occupies ‘and in)relegating the social sgddids to ‘a minor

position in the elementary school and in teacher~',aining institutions.

- Yet it 1s interesting to note that Etveral res ndents ascribed addifional

N

‘.

‘reasons to this phenomenon at their institutions. Some of these reasons: °

‘are suggested by the foilowinchomments° , e f*ffu 7

Competition is .less between 'su Jects than hétween JJ{ . ' o

. funding for professors.

-If we had a more cohesive facu ty, we wOuld ﬁg%g@y- -
-_ mpTre® clout. N

Reading instruction is legislated ~{n our state]\

hy re is a lack of social studies materi&ls [at . :
_our institution] The library’has not been kept _ L
current Neither has the material resources center;

- 8.2 Has competltlon among school subjects affected your own courses(p
aq\\programs in soc1al studiés? . Be spec1f1c. bTwo—thirds of the TN )
reSpondgnts alleged that thedir teacher education programs had not been

,significantly affected by competition between curriculum areas. The'

A_other third believed thatDtheir courses and programs in social studies

being adversely affectgd by subJect competition, citing the fqllowing

ptoms. N K I _" ‘-‘, . \.9' . : N

» 9

’

——College administrators tend to~show favoritism’Eo the fields of .
readﬁng, mathematics, and language arts by giving these areas more - -

féculty and more resourcd% ‘ - ";1

T -

W . ) a BTy . - ';:"-, &

-
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, studies and- social sciences.
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' --Undérgraduates are required to take fewer courses in the social

.
’
v

_ '.'-—Enrollment in education coursés in the social studies (and in
science) 18 low in comparison to methods’ courses in reading, mathematics,

’

and language arts., : : , '. '

-

, --The time devoted to teaching social studies in the elementary grades
is dwindling, particularly in the early grades. :1 o S T

- 8. 3 . How have you responded to sc¢hool sub]eof competltion? Describe
dourse and program changes and/or attach 111ustrat1ve material. The:
responsesito this question were almost uniformly discouraging. Only one-
" fifthof the respondents indicated that they were attempting to respond
to schooI subject-matter competition. .These responses included strengthén—
ing course offerings “in social studies, offering special inservice courses

and workshops to meet specific needs in- local school districts, attemp;ing
PR ) V‘;?.

, to. integrate the social studies with other curricular areas, and disdemir

. nating data on students knowledge of' citizenship (as revealed by recent‘

National Assessment of Educational Progress tests). )

Equally discouraging is" the fact that less than half of the respondents
appeared to acknowledge competition between school subjects as a p!:oblem.‘.t
The following comment may reflect the feelings -of some of these respondents.

SR I scream a great deal. I sometimes cry. Mostly I
* v k\ep ‘talking at faculty and department meetings. I
' have accepted the responsibility of institutional N
' coordinator for - . Maybe I can have some ' o=
influence that way. L T : o
. ¢ .- :.;*’ :,. . ) Q'

>

-

9.0 Competency-Based feacher Certification’

. 9.1 '‘Is your state- moving'toward teacher certification based on.

competency achievement rather than on course or program compet1t10n9

< o
. Nine of the twenty—one respondents reported that there was definite .

movement in their ‘states toward competency-based teacher certification,
three reported indications of movement in this direction, the other nine
said that there was no perceptible movement. The observations of one
respondent mky be descriptiveﬁof the climate that persists in many stateS'

{Thete has been] lots of talk but nothing too
. substantive from my perspective. I think some

enthusiasm has  dwindled after early cost,estimates

came in at an'éstrOnomical_level{’ Also, the '

‘. v . . )

- 7 » -
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objectives.

v experiénces in Florida are perceived here to have >

S been an utter disaster. .. P .
.Most of the reqpondents ventured the opinion that, in view ‘of the
financial and logistical problems associated with teather certification

- . . . B B . )
based on competency achievement, their states and teacher-training °
. ° R

" institutions vere either taking(a'wait-and—seq"attitude or were moving

slowly;“albeit gingerly, in that direction. Course or program completion

still seems to be the or factor in teicher‘certification, as reported

by slightly more. than *half of the tespondents.

9.2 'If your answer (to.questlon 9 1) is ges please describe

directions and tlmetables in gour state. Only three respondents described .-

plans in their state for implementing provisions for teacher certification
based on competency achievement, all three were employed by- teacher-
training institutions in’ Georgia. Their descriptions of new procedures
for teacher certification are quoted here: ’

. All beginning teachers: are required to demonstrate

- behavioral competence for .a team of examiners in
order to b‘ certified. [This] goes.into effect
about 198 ' ’ -

All new programs submitted to the state should be
competency-based. [Beginning] teachers are )
-temporarily certified and: then evaluated on the
student teachers will be evaluated next year [1979].
9 3 How do goﬁ think competencg—based teacher certification will
affect your social studles courses and programs? Of the eighteen
respondents who answered this question, seven thought that competency-

based~teacher certification would have little effect on social:studies

‘courses and prograums, four expresSed ambivalence, and seven appeared to '

believe that only negative effects would be produced by this development.
Those respondents who viewed competency-based certification in a~

positive light cited these advantages.

. .
- ~

--It enables teacher educators to clearly state their course R a.;

w. -

--It improves precision of instruction -

v

- =-=It provides an opportunity to individualize instruction and to

reexamine program goals. ,
The following comments -are typical of:ihoSe expressed by respondents

who believed that “competency-based teacher certification would have

. _ " A B
( . 21 ! .o"/u

-

job Certifying tests are being developed.[and] Yy

.
Tt



negative consequences.Q

T It will probably encourage us to teach to the test,
once. we discover what's on the test!

1 think it will be deathly. It will, at least, be '
S extremely dull. . . A - o .

» 9.4' Does competency-based certification represeht a problem or. an
opportunity for social studies teacher education courses and projrams?r
'Why? of the seventeen teacher educators who answered this question, |
seven regarded competency—based certification as'a problem, five saw it v
" as an opportunity, and five percéived it as both-a problem and an '
about
al and

opportunity. Those who regarded it as a problem expressed conce

the difficulties inherent in evaluating'teacher competence in g }
Nsocial .studies teaching competence in particular and about the dehumanizing
effects of .such an approach to evaluation. Following are several of the

comments expressed by respondents.

. : ’ Requirements for student. evaluation seem too harsh

s , o - [and] require too much time. I'm for reasonable

' . “and reasoned a¢countability, but I fear that’the '
v "movement” 1$ [going too far] in eur state. .

;"_ o It is appropriate for rats and piggons, not for
L thinking human beings.

Ty ' 'The model is all wrong.- Teaching is an art, and
_ “ ' competency-based teacher education ‘comes from the
L ) business—and-industry tradition., L
' 4d’ [1t: is] more a problem than an opportunity in that '
the prescriptive nature of such a legalistic approach

s f . ‘ is 'a detriment to, future change.

"1t represents another hurdle, a lot of paper work,
0 and doesrd't give enough benefits to warrant the
-+ effort. - . R

o [1t isJ an opportunity to get our act together, to
~ emphasize critical teaching competencies, to develop
scope and sequence in content, appreciations, and

LT : skills. '
I think that it is something of an.opporcunity.-
ot . . From my perspective, social studies instruction
o has suffered from : lack of clearly identifiable
e objectives. Whi - -11 may not agree witt some
- objectives that ma, be described, I think the

. S0 , ,process of idemtifying them may lead to some much—
<o ' : needed cohesion in the field.
M o . : R ‘.

LAY




"cited this as an ‘important trend is a bit surprising, in view of the

‘tencies in philosophy. -Although the most frequently cited need was for

According to a majority of the teacher educators who responded to
the questionnaire, the most important‘frends in elementary social studies
teacher education at their institutions (in,declining order of frequency)
were (1) roved teaching methods, (2) expanded field experiences, (3)
declining enrollment, and K4) new efforts to integrate instruction in

‘elementary .social studies,yith reading, language atts, science, and other

fields. These efforts to improve the qualit' -of; instruction in‘elementary

‘social studies classes are.commehdable, for they suggest that the

respondents are aware/of ;the importance of constantly seeking ways of .
making the social studies“more meaningful, more teachable’ to prospective
and inservice teachers. ”v v ‘ .
Not so- encouraging was evidence (reported by one-fifth of the
respondents) attesting to a perceptible decline in enrollment in social

studies courses. That ‘a’ relatively small fraction of the respondents ._5

national trend toward declining enrollment in teacher education courses. q NN
Presumably, four—fifths of the f@spondents did not pnrceive declining o

) enrollments at their institutions to be of great consequence.

: Major issues elementary social studies teacher education at L e

respondents' institutions included such local concerns as teacher_

. certification requirements, faculty rewards and incentives for

..

paréicipating in field-based . programs, and college admission requirements
for undergraduates.‘ That very few respondents cited or alluded to issues

related to the current or future'status of their elementayy social

studies programs is perplexing,.in view of the fact that in other parts

of the questionnaire the respondents expressed great concern about the
immediaté and. long—range effects of declining enrollment, the "back to

basics" movement, and the low status accorded the social studies at their

Ny

' institutidns.

\

The responses to the question apout important local needs in -

‘elementary social studies teacher education’ reflected profound inconsis-

-y

greater coordination and cooperation between iqdividual social studies

| Veg o

)
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3

faculty members within curricular areas and between local. school districts
é’ and institutions of higher education, there was a definite lack of agree-
ment about ¢ther topics. Some respondents indicated a need for providing

.i;. students with more coursework in the social sciences, while'others requested

)

‘more methods courses. Some asked for more students in their classes,
while others wanted, tougher screening and admission requirements for
teacher education students. Less pressure to publish~was wanted by’some
_ -.respondents, while more time for research and writing was desired’ by others.
N o Not mentioned by any respondent was the, need for ‘helping graduates : '
to secure positions in education. The fact that these teacher educators
did not regard this as a ﬂressing need--despite intense competition in the
job market~-was’ surprislng A f
Two types of promising programs and practices. identified by respondents
were (l) various combinations of field-based and in-class experiences -and .
(2) inservice programs stressing economics education, multicultural studies;
'_ law-focused education, and a variety b new graduate and/or inservice
_~ courses, workshops, and seminars, offered either independently by the
. 'respondents' institutions or jointly with other un&versities and school
districts. ' While we. applaud these innovations, we fear that some, perhaps
.' - many,. will at best provide temporary solutions to. the long—-term problems
‘éreated by declining1 enrol]ﬁts, concern about the "()ack-to-basics
inenin integest i ocial studies.

Z the

',f{_ movement, and the general d

graduate level and more-rapid;dQQlinga,in en

S

""gfsi gl ];_";' .

et

_graduate

graduate level’ was reported to be'"stable"'at a few institutions and
actually increasing at one. .

Two circumstances may be operating to temper the effects of the down-
ward trend in enrollment at some institutions._ (1) the tendency of enroll-
ment in undergraduate -social studies'courses to bottom put or stabilize |
following a decline and (2) the creation of successful inservice programs
) o offered jointly by colleges and universities, teacher education ‘centers,
local school districts, consortia of school districts, and state depart-'*
ments of education. These‘encouraging signs suggest that some elementary .

Ty
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socialsstudies teacher educators are willing to explore alte!native
programs and work' cooperatively with other. agencies toward the common
goal of improving prdservice and inservice instruction in thejteaching

of social studies. . T - . ?\ v

' Although most respondents acknowledged that both problems' d”
opportunities were created for teacher educators by declining stullent
v enrollment at thei% institutions, few of them regarded -this- phenomenon

’ Indeed, some respondents maintained that declining

®

enrollments were forcing them and their colleagues Lo revitalize their

teacher education programs in element!%y social stﬁdies, to expand their L;V
‘ p
A

as a major calami

4 o clientele, and to become. more. responsive to the needs of classropm
teachers. Some respondents who regarded declining enrollment as a
.-

potential threat to their teacher education program3~said that curtailment

4
of courses “and programs at their institutions ‘had not become so severe

‘as to threaten faculty job security /’ ) .- .
. _ | .
3.0 Back to the -Basics ' - _
. - . : - ) ) . N
R o . There was no corisensus among the respondents regarding‘what :

constitutes the_"basics" in social studies. This finding did not v
8urprise the authors fox two reasons: first, there is little agreement

among either educators or the general public as to what the term "basics"

N ; A " actually denotes, second the’ "back to basics movement ‘has focused on . ’,
e .
_ reading and mathematics, not on the social studies. ) : A
o - The fact that .there was very little congruence in the»respondents

definitions of the "basics" suggests that social studies educators may be
encountering profound difficulties in responding to .the "back to basics"
‘movement. Unless social studies teacher educators acknowledge the power—
ful role that advocates of the "basics are playing in shaping elementary
school curricula, attempt to redefine elementary social studies curricula
2 ,'_- in terms of their basic and essential elements, and communicate these
changes to‘educators and parents, the social studies will lose its now-

tenuous position in the elementary schools.

, -

. 4.0 The ShrinkiWg Job Market ~ .
If there continue to be insufficient teaching positions for recent
N college and university education graduates, it would appear that teacher -

educators in’ general and those who specialize im social studies teacher
L] . . e ‘ ’_\I

PR . . N .. . .;..)‘_. .\—/'
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education in particular should be helping t ir students make plans for !
" alternative employment. Although many: respondents indicated that they

_ A made general recommendations to their Ltudenés _about. alternative employ—

. bment ‘in business,.industry, public service, and government, few said they

;:.were'able to suggest specific jobs for which their social studies: teacher

u

-’education students were qualified L L, ,
, The majority of respondents said that their institutions were pnot .
~ attempting’ to assist education graduateé in securing nonteaching jobs.
Thus, it .appearsg that at most institutions the burden: of helping graduates _
‘ find emp}eyment- rests primarily on'a faculty that appears to possess -
'minimal kn ledge about alternative opportunities.

“
\

~ (

e 5.0 New Content in Social Studies ‘ Sooe : .
' Most respondents indicated that new content in the social studies
(for example, the studies of energy, ecology, law, career -education,
cons‘umerism, and globalism) Iwas both am opportunity and a detriment.
Typically, those respondents who viewed this new content primarily as
. an opportunity maintained that such topics as energy, ‘ecology, - "and law
\ = ._ made the socia1 studies more exciting and meaningful for students. Those
| E who regarded new"’ content primarily as a detriment alleged that much of'it
violates the fundamental objectives of .social studies instruction and.
. y exacerbates the catchall" reputatiQn of the subject area. c=__§,
. . One would expect social studies teacher educators to view new content v
Sk from a variety ‘of perspectives reflecting differing philosophies of the
social studies. Somewhat surprising, however, was the widespread concern 2
(expressed by a majority of the respondents) about the need to preserve
the "purity"” of the social‘ studies.' Traditional soctal studies contenty
" as taughy in the elementary grades, has consisted of'a variety of .topics,
3 often bearing little organic relation to each other ~and often far removed
l;zZe that the ddition '
h<n in

conceptually from thé life space of students.. To a
: of'new social studies content violates the purity of the field, whe
fact no 'such purity exists, implies a narrow, provincial view of social
, : studies——one that refuses to acknowlege that the new content, 1if properly
taught, might enable social studies to survive in our elementary schools
and in teacher education programs. Although these authors readily

acknowledge the dangers inherent in indiscriminately adding new content,
o~ P . " o

: ' . : , ~
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. théy would hope that social studies educators would be willing to

experiment with new content before summarily condemning it.

6.0 Multicultural Education ' B 4 . "/q,.
" The respondents* défiﬂitt;is/:f multicultural education were

' remarkably similar. Nearly allstressed the importan¢e of developing'

K

in students feelings of self*worth,{sensitivity to and apprecia@ion

for the integrity of both their own cultural antecedents and those of
otheqf and positive feelings about all of humankind. Almost without
exception, the respondents reported that multicultural education occupied
a prominent position in their elementary social studies teacher education
Pprograms. o B
Despite the high priority the respondents said 9hey accorded,multi—
" cultural education, however, only half described specific opportuni;ies \
that this area of study created for their social studies courses and/or
programs.' Opportunities for teacher education students to study them-
gselves,* theix peers, and a wide variety of ethnic "others"' to become
involved: in field research and to evaluate, create, and use multiethnic
instructional materials were among those cited. With few exceptions,
such opportunities involved making changes in existing courses, not in
teacher education pnbgrams ‘\x%%ordingly, the authors conclude that there
appsars to be a discrepancy between the words and profeSsbd actons of

= the respondents., more of these social -studies teacher educators expressed

v positive attitudes toward incorporating elements of multiethnic education

.

into their courses and programs than appeared to be translating their
beliefs into realiéy.( Th}s finding suggests that some——perhaps many-- .
respondents may be: reluctant or unable to give this vital area the
emphasis thﬁt it deserves.‘f' - .

The major problem cited by the respondents -was that of providing -
balanced and,proportionate treatments of minority groups and incorporating
multiethpic content into theirasocial studies’ classes. Many of the
respondents themselves acknowledged that they were not in fact attempting

‘to deal with this fssue. '« &

7 0 Exceptional Students o 'd - _ -

L]

Although most respondents recognized the need in teacher education

..

éourses for content on teaching exceptional students in elen;Ftary

S PR
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clasgfooms, very: few (four of twenty—one respondents) indicated that they

and their peers were actually providing such content. The finding that

few teacher education programs require students to take courses . in main-

streaming or in teaching exceptional children is not surprising, ven

that the implications of Publiq,Law 94 142 and of state legislatjo . o
governing preservice and insenvice education for teachers of. mainstreameh
students are -still in the process of being spelled out. Indeed, most
states have not as yet enacted legislation which clearly specifies the

changes in teachef‘education programs t will need to'be made. _Mean hile,i

most respordents appear to have become reconciled to a "wait-and-see" o

position. ‘ NN ' a4 .
In the authors' opinion, the respondents' acknowledged inactivity in

L g
regard to. developing programs to:te;p preservice teachg%s prepare to deal

with exéept onal students appears to be symptomatic of a greater problem..

_ the reluctance of teacher .educators to anticipate impending demands on

them and to boldly take the initiative in responding to these demands by

making appropriate adjustments iu their courses and programs. The

elementary social studies teacher educators who responded to the authors
questionnaire probably are not exceptional, and their willingness to
temporize when faced with impending develOpmentsLi@ teacher educagion is.
perhaps inQicative of a malaise that mgy well be more prevalent in the

social studies than in any other eurriculum area. J,

v

8. 0 Competition With Other School Subjedts ' ‘. "1‘ g0 e

Social studies is not effectively com ting with other schoji subjects

at the respondents’ institutions. Almost thout exception, the respondents

reported-thatuthe‘social studies ranked Below reading, mathematics, and

language arts and approximately equal with or slightly higher than science,
physical education, ‘and the fine arts. ' In general,vsocial studies. appears
to be competing slightly more'successfully at the undergraduate level

than at the graduate and inservice levels.

Surprisingly, several respondents affiliated with institutions that

AR

have }ong enjoyed national reputati@ns for their research and -development’

il

'efforts in the field of social studies revealed that at their own

institutions elementary social studies was accorded low priority.

}
Presumably this phenomenon can be ascribed to the tendency of faculty

14 o 2 . 95
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aséigned to specially funded research. and developmentiirOJects to ope

in. isolation from faculty assigned primarily to tegching and student ’
advisement roles. Moreover, the authors rsonal experience suggests
that .after ﬁzlding for research and devel:§§EEt efforta,hés expirg ‘*Qost
' tollege and university administrators are reluctant to.commit instiﬁﬁtional‘
funds to their continuation, however well-intentionéd and successful .they -
are, such projects teng to be phased out or to be. allowed to self—destruct.-
: IE is.also surprising that two~-thirds of the respondents reported.

that their courses and programs in elementary teacher education were not
e

v affected by competition between the subJect areas, despite the lpw -
he social studies at their iInstitutions. The
authors are reluctant to 13b
.orcinaccurate, because the respondents obviously are in a better position

. than the authors ‘to assess conditions‘of/tﬁ'Iz institutions. It appears o
lik ly, however, that if . enrollment in -teache education course and '

I priorities’ attached no

this assertion as shortsighted, unrealistic,

programs continues to decline, and if the status of social/studies vis-
duvis the so-called basic subJects continues to deteE;orate, institutions
of higher education will be inclined to allocate fewer and fewér human
-and physical resources to social studies. at the preservice and inservice
levels. The consequence is obvious the social studies will continue to’
"decline in importanae. The fact that very few respondents indicated that
f“ theymwere attempting to.vigorously respond to school subject competition

—v,,.

'.reinforces this gloomy prediction. B C \,»

s0

R .
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9.0. Competency—Based Teacher Certification

' -;' : Slightly more than half of the respondents reported that in their
. states there was a perceptible movement toward competéncy-based teacher
o ‘cextification. TFew respondents, however, indicated that their
institutions had actually established this type of certification program.
Most respondents 'said that the pros and cons of this approach were being

carefully explored ‘

For the most part, ‘the respondents were uncertain about what effects
N : competency-based certification would have on programs in elementary social
. studies teacher educa ion. Some expected a few positive effects; a few
' foresaw few effects o significance; others predicted- only negative
consequences. Ihe tenor of these predictions appears to reflect the .
B - Yo
. ' ' {3 - ' dL,
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,general attitudcs displayed.by :espondents\éuyard these. and’other'ptoﬁoéz;
'changes 1n teacher edncatioﬂ§ apathy and resignation, coupled with a, .
'be;t mtever changes are thrust upon them.

ﬁ.are synptomatic of why eleméntary Bocial studieé

winiggness. 'Eo make)
Perhaps these feel {

\ 'is on the decline atl t of the respondents’ institutionafg
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" II. SECONDARY SOCIAL 'STUDIES 'l"EACHER:'EDUCATI((z?I .

o

s . . - . i ) ) e )
Eighteeﬂ of the 23 persons contacted at the @econdary level R O |

' completed and returned the survey questionnaire. This representeh a
) 78 3:-percent retyrn. Findings for the nine question areas are revieyed o

.

in this sectionﬁ followed by. the authors conclusions.‘

Findings
’ . ;
1.0 What's Happeni;g,in Your Institution?

1. l  Bpiefly describe the two most Important trends in social

> o -

~stud1es teacher education in your -institution. In descending ordpr'off
frequency, the four major trends in secondary social studief teacher
» 'education, according to the responses, were (1) declining enrollment
ﬁ\ﬁ. (ten), (2) broader certification patterns (seven), (3) expanded’ field—
‘ based instruction (five),.and (4) addition of new.content (four).

" ' Accordfng to this survey, declining enrollmentﬂft the undergraduate
level was the most. significant issue in secondary sokial studies teacher
education.‘ Ten of the 18 respondents registered this concern. In a few

nstances, the enrollment decline was associated directly with such

corollaries as )oss of respect for the field in general and‘the allocation S

e

11Ty time to ‘social studies education.,:"‘ L. 'Vf% T e
| In an effort to make social studies undergraduates more employable _
.and ease the problem of dwindling enrollment, s;veral institutions have

[ _“ developed broader certification programs. .In some cases this meant a

hift from separate‘subject certificatdon in history, political science,

geo aphy, sociology, etc:‘to broad field certification in the social

T studies. ‘The single exception to this was the creation of. a sepanate

’

‘certification program in psychology at one respondent's institution.

N Where social studies certification already existed, students were being

T

urged to take a double- major—-one major in social studies and the other
either in a related area (for example, history) or in an entirely

7 different area. A third pattern reported was encouragement of both

~ secondary and elementary certification in socialustudies.

Among the program trends most-often reported\Py respondents was

expansion of field—based opportunities for teacher‘trainees. "Efforts

/
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" "global studies. .- o0 , o b : .

.8 » 1]

. s .
v . . « .

' were under @ay’at'many institutions to deﬁelop a closer‘relationship

betveen campus-based instruction and teaching activities in school-based .
sebtings for both the field-experience and internship portions of"the

training program. : L , f N _.*'

Tﬁe trend toward introduction of new content was evidenced -in relation-'f

ship both to local needs (reading skills, *classroom management, main— .

streaming) and to national trends in law-related education, ecblogy, and '
<. oy

i
. In summary, the trauma created by the sudden drop'in enrollment at |
the undergraduate level appgars to have brought at least a tempora halt
to innovative imﬁ@%vemen in programs., Instead, social studies teacher
educators seem to be concerned more with bread and butter isaues and about
qn!'!ing programs that still exist. The responsé of most institutions -
appears to be one of relying on the tried and true——fof example, broad
field social studies certification——rather than experimenting with programs
and program components with high-risk elements that might accelerate the
enrollment decline if they were to fail k
One institution reported, "There have been no important trends.

1.2 Briefly descrlbe the two most 1mportant issues in soc1al

studles teacher education at yournlnstltutlon. '"The socidi/studies

program haﬁ uffe(ed so," said %ne teache edacator,'"that it's hard to

-identify isSues accually»under consideration,Q Fully fifteen respondents l

reported that gurvival was the\major issue in "their institutions.‘

)

Typical responses were: IR o P
Will the department survive?

v s
Will we continue to offer  social studies teacher

training? -/;«/ , , S
' Survival! . '

Emptnzment. e o :
Will we have a\\fogram left to operate? .

Is it important to educate teachers in special
fields such as\ social studies, science, etc.?

Declining enrollment created a cluster of survival issues that can

best be described ‘as psycho—philosophical " For example, the respondents
. . v “QS ) . . .
asked: . : : _ . .
Shall we lower admission standards? » ' $

-Should we attempt to attract more students in a

Q

’_/\
oJt -

~

depressed market? . L ‘. . ;/'

P



C .. '_% . : Should we reduce the program hours to make the
PR program more attractive7 o ) e

Is-\ more—expensive field based operation worth

L the Cost?: . . .. T . ) L

’ / R .How\do we” work with local dlstricn@needs and .
' . maintain our program iPtegrity7 - .

LA

\\,. ﬁ.' The question of survivar‘seemed also to be a question.of control .

over teacher training and certification.

. Y =, Who shall decide on questions regarding . , ° \
A S certification——the university, ‘the, state department
R /ot teacher's' 'organiza:ions7 .

- ”»_ ~ Should {the control of social ‘studies teacher o 'f L
' educé[i n be iodged in- the department of secondary :

‘education or in the- department of history? Lo .,‘-.;

- :Flve respondents 1nd1cated that the control issue was important in
‘thelir institutfshs. . ' a o o :

R vFive teacher educators reported that competency—based teacher
‘education (GﬁTE) was an important iSsue in their institutions. One -
person ra{;ed this important query about CBTE° ""To what extent does‘aivﬂ e

o 'competency-based' program lead to the develoment of more capable teachers,.ﬂ

. which in turn will lead to improved achievement on the part of students7"

N * The respondent also 35k§§ : “To what extent do field experiences prior to .
studenf‘teaching{résuft in measurable differences in student teaching
performance .or teacher attitudes? And, gherefore, is it worth the
additional investment'of time and money7" Many respondents pointed out -

: tha: the time demands of CBTE can be enormods and " frustratimg, especirlly
'during a period ‘of decl%ping resources for social studies education.

What appear to be missing or at least minimized in tife list of issues

-identified by respondents, most of which are rooted in the basic qUestion

a of survival, are the more—familiar professional questions related . to y

. .‘Qontent, learning theory, teaching strategies, and the social/historiaal
v 'foundations of social studies.’' The responses seem to.reveal a set: of —
;;{ concerns quite different from those reflected in- presentatfons made at
* . meetings’ of social studies professional organizations. Seldom, for ,
example, does one hear discussed at profes51onal meetings the kind of
ethical issué described in. the folhowing comment : '

) How strongly canvwe advocate our program and
" continue a passive role i# advising, given’the
shrinking-job market? We attempt -to make -clear




v + - : ' :
A . . a
the current job situation & . . but for the most part - ..

not go beyond recommendations in the placement and

_ -advising of ‘current and former students.
. l 3 ‘Briefly déscrlbe the two mos&kmwbrtant needs -in soc1al stud1es,§7
teacher education in your institution. I contrast’ to. the general agree-

.ment about trends and issues;'the survey yielded many different responses

‘to the question'about important needs. These responses ranged from "'more

udenﬁs," which begs the major questions, to such concrete need state- -

* B ‘
« P

-

. ments as these. » . S

To prepare “teachers to deal with disadvantaged ' 3
students and vemain creative teachers in dis- C
organized andyestrictive environments. .

To write and have approved a master s program in ' %
secondary *education to provide graduate work for o
teachers in the me ropolitan area.-

College and university support for international : i

‘ _ programs. . . e
Three reSpondents/identified the;need for greag;ﬁ)commitments from N -~ =
colleagues involved in preparing social studies teachers. This need seemed -
CO be especially acute in institutions where the training function resided .
~in the college ‘of arts and saiénces rather than in educatioh . ';(
. l 4 Briefly describé the two most prom151ng practlces/programs in 7
soc1al studies teacher educatlon at. your 1nst1tution. With 14 responses, l
Athe most frequently mentioned promisin ‘practice or program was ,a greater i
degree of involvement of university, personnel»in actual school situations.

- This - closer working relationship between university instructors and class— .
room teachers was ‘based on expanded field—based instruction prior to the
methods class and studbnt eaching, greater involvement of classroom

'_supervisors in university course work and program development, and -

. increased emphasis by university personnel on local school staff develop-

-ment activities. The following descriptions are typical of these

responses ..

[as- interns] and the preservice/inservice
team works with the profeséor for one full year : . . .
[There was] much reinforcement of ideas and skills

over, time.

Willingness of faculty to work with local school
= districts——respecting their needs and concerns whiler-

« . - . .
v . :
- . . . -
- o .
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'fmaking the workshop or course go beyongd parochial
igsues. Faculty have worked in such areas as law

and economics and se to maintain a balance between
'attending to local needs and maintaining independent

standards. We do' this by making our position S P
completely explicit™ from the beginning——including a :
written agreement. : o ;

:

Another promising practice mentioned by’_hree respondents was the
institution of training programs which combined elementary and secondary
students. Less. frequently mentioned programs were (1) a social studies
.education program abroad, (2) a stu y tour program for experienced
teachers 3) greater multicultural emphasis, 4) block programs which
) integrate methods, ed\cational psychology, nd social foundations with a
> field—bhsed experience, (5) a laboratory approach to methads, (6) team

teaching, and (7) modeling 7f teaching techniques while teaching about

sociZl studies. .
In summary, the promising practices and'programs'mentioned by

P
Dam

‘ K respondents at the secondary level were characterized mainly by efforts

to bring theory and practice together in,the proving ground of a real

educational setting. It appeared that social studies teacher educators

were trying very hard to prattice what they preached

e
'

’ . . .
. - . .

© 2.0 Enrollment . X - ', ‘
2'l Briefly deécribe the underoraduate, graduate, and inservice;

enrollment trends 1n the 5001al studies program at gbur Institution.

During the l970s, the bottom dropped. out of undergraduate enrollment in

B}

-sécondary social studies teacher training programs.: The following ;
comments are typical of those made by respondents:
Short term—- small declinel Long term—-large decline.

.- Decrease from 120 (l97l 72) to approximately 25
- : o (1978—79) v
- ' - Down sharply lastsyear,_now*constant.

'-Significantly~declined over the*past three yéafs;

Drastic decline--ten years ago there were 500
undergraduate majors in social studies this year
theae were. 50. v . .

[}

Down 50 percent in five years. - T N .

3
Down d/astically from six to seven classes to about
two small classes .per year.’ : o -

7 »

Not a single resp&ndent reported an’ incrase in undergraduate enrollment.
ic ¥ Tan . SN S
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. Enrollment patterns at the beginning graduate level were more

°
.

variable, with trends tied" to local conditions. Commuter institutions
serving urban areas appeared to have suffered less than residential
universities located in rural areas. Urban universities appeared to have
some enrollment advantage over rural- based universities, possibly because
teachers in urban areas have more opportunities to hold down teaching.

‘< ' jobs while attending a university at night and on weekends to complete o
their graduate work ' _However, this finding was not.uniform; some urbanﬁ

school systems appear, in effect, to have created their own, universities

‘M’
'

. rather than rely on- existing university services.' ) ,
- Poctoral programs, generally stable in enrollment were surviving
by serving local ‘school district needs and by recruiting anvincreasing
s number of foreign students. One program, however, was reported to have

declined from admitting five ‘doctoral students each year to one in 1976
and none in 1977. By June,.none had been admitted in- 1978

7 Althoughimost doctoral programs:seemed to be holding steady in
enrollmente recruiting patterns had changed,, During the 1960s and ‘early
- 1970s, many doctoral students .were recruited/nationally, these students
‘were likely to have had substantial academic and field experience with
national: curriculum prOJects. JIn all 1ikelihood, the current practice
of recruiting locally and internationally for doctoral programs (if the
reports of our sample are accurate) will have a major impact on social
studies programs in-'the United States during the 1980s.

_ Participation in)inservice training, staff development, teacher
centers, and workshops was one of the few growth areas reported by
respondents. Enrollments in' such activities were increasing, albeit
sporadically and unsystematically The existence of funded projects,
such as_those suppprted by the National,Science Foundation and Taft

Institute, is no doubt partlyvresponsible for this trend. Teacher'z.

education centers were also reported to be a‘factor, especially where the

impetus for participation came from}a state department of education.
. However, respondents repofted that requests from local schools often
did nof- include social studies as a top priority Several respondents
commen ted that university bureaucracies and reward systems made it
d%%fiéult for/faculty members to engage in systematic inservice work as
pag; of their assigned load Wost such work wasg done on a consufting or
overload basis.v ‘ ’
ST - B
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'Some optimism about inservice work was reflected in at‘least one
response: "We are just beginning an -effort . . . which we believe will
h , expand this area greatly over the nekt two years."
| One respondent from a maJor state university located in a rural area
reported that” participation in inservice training was down drastically
as a result of increased competition from other state universities, most
of which were located in urban centers.

2.2 If enrollment is decllnlng in your institution, has this trend
affected social studies courses and programs? The enrollment decline has
nece¢ssitated a variety of belt-tightening activities, according to our
redzbndents. With most teacher education programs supported by a full-
time—equivalent:(FTE)_fundingvformula, fewer students mean fewer resources.
The most commonly_reported reaction was to cut back om the number of
sections offered: _rather than offering a methods course.every semester,
forlexample, an institution would offer it every other semester. Another
reported strategy for ensuringma sufficient FTEfload was to have faculty
members pick up more student teacher supervision; in a few.cases, faculty
members were requested to'assume new teaching. responsibilities. One~.
respondent, on a more positive note, indicated that'reduced‘énrollment'
had "increased our ability to.individualize instruction ani ~covide mdrev
laboratory and.field experiences. However, it does mean that less

-interaction between instructors occurs.’' _
' Assuming that the authors survey accurately reflects the situation,
at most institutions social studies teacher training programs have remained.
. intact in spite of declines in enrollment. The quality of programs,
however, seems to have eroded-—-despite the-lingering hope that fewer
students would provide an opportunity for improved programs.‘ Some
faculty positions have been lost; remaining faculty members are.doing
"~ more field work (not by choice, in most cases); departments have become
dispersed and fragmented Such is hardly the seedbed for program’
experimentation. B : )

At best, declining enrollments seem to have created a holding
operation in most programs. The prevailing tone of the respondents
~answers to this question reflected a wait- and—see attitude that
;occasionally bordered on slight panic. One experienced teacher educa;or
predicted with apparent trepidation that "more drastic adjustments are on

the horizon, but no one knows what they might be.

i .._.
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& should be noted, however, that five of the eighteen respondents
indicated that the enrollment situation was not influencing courses and
programs. Their reasons varied In one case, social: studies had never
been a separate degree track with its own special training program. In
another, the program has always been small and stable. still another
involved an urban ‘university that had not experienced a significant ‘>
enrollment decline. These are exceptions, however, to the general rule.

2.3 Does' declining enrollment represent _a problem or an opportunity
fof social studies teacher education courses and programs? Ten respondents

indicated that declining enrollment was a problem " Only two saw the

situation as‘Essentially an opportunity. Four persons thought that the

problems and opportunities were about evenly divided and that the final

A outcome would depend on future decisions. The remaining two respondents

were noncommittal. \

The opportunities presented by declining enrollment most frequently
mentioned were individualization of instruction, more time for faculty

members to pursue professional growth in related fields (reading, special

Aeducation, general curriculum, etc ), expansion of field\wqrggvand e

incentives to -devote more time and- attention to graduate/ins ice/staff

development ‘work. ' "

Many of the problems created by declining enrollment were discussed

in item 2.2. Onme additional problem mentioned was that ''social studies

certification may be dropped from the School of Education and transferred

to the College of Arts and Science, where it will be offered as a service
T N
for their graduates." o

One thoughtful respondent answered the problem vs. opportunity

question as follows

For the most past, declining enrollments are a

serious problem. When there are few students to
enroll,’ cdhsideration of good courses makes little
sense. I suppose there is opportunity in the need

to hustle more, make courses more useful, etc..

Since most teachers around here have ‘masters' degrees,
‘teachers are less interested in paying tuition. More
schools are working up their own inservice programs. o~ @
University people can contribute here, but my own
university and others have not yet developed a
mechanism for making non—tuition—paying inservice

a regular part of staff load. Social studies teacher
education can be carried on within a university and

S p
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/ T by outside—university channels. I myself-do a lot ~

. . of consulting, special tasks in school.workshops,
/ L etc., but as overload " not in the regular-program. -

. 4 -
2.4 Has decfining enrollment af§ected your own ability to brlng
‘about changes in courses or programg (We are espec ally 1nterested in
. learning of any pasitive outcomes of dec11n1ng enrollment ) gespondents
appeared to have difficulty with this question. Most_answers were

abbreviated and added very little to what had been said before. Three

> people.failed to respond. Four simply said ' no without explanation.
Two people referred back to previous comments. The lack ,of response to
this question may indicate the difficulty of seeing truly positive out-—
_comes from declining enrollments. o o '
The few "positive" outcomes cited were frequently qualified with_a
"however" or a "but" phrase. For. example: .
~ . We were able to team teach methods——but we lose‘this
luxury next fall. -
The individualization is a positive outcome. ... .
‘But' if there are so few students that only one - X
person works with *m, this cuts out a positive .
interactﬁye situation. ‘ :
Some responses were extremely tentative, - giving the impression of
F . considerable program uncertainty. . , v
We age in the midst of a total college review; =1o) ,
‘many of us hope that some significént shifts will ’
oceur, .
The School of Education is in the midst of trying |,
> - to define its mission and find a new dean.
. - On a more encouraging note, three respondents indicated that
decreased undergraduate enrollment had stimulated them-to be more
- innovative at the g:aduate/inservice/staff development levels. ' One
N " observed, "Enrollmentfdeclines pérhaps have triggered changes and
program development which are long overdue." W
.- . J :
) 3.0 ‘Back to the Basics
3.1 How do you define "back to the ba51cs" as it relates to the
social studies? The respondents perceived the,phrase "back to basics
as having at least three meanings in the field. According to those
surveyed, the pobfjt'ble meanings of: "theb.asics" as 1t 4elates/,\to social
studies.are: (1) ‘the " ‘BS"——reading,-writing/ and arithmeticjralong
’ .with.seeing to it that }tudents»behave.themselves; (b) solid contefit -
o | oo . . A . 39 ‘_ Lo I.. .
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(American history), aversion to social issues and value clarification, no
electives, textbooks, higher parental expectations; and (c) inquiry, thinking,

valuing, and communication skills. - 4

The respondents were careful to distinguish between "bagics" as the

[

‘term is generally used by the public (the "3 Rs" plus good behavior) and

basics in social gtudies. Ten,respondents viewed basics in social studies'

a

as inquiry skill development ;hd “crap detecting a la Postman and g
Weingartner. : ' S . )

3.2 What kinds of opportunltles and/or problems’ have béen created
by “back to the basics" for your own social studies program? Give spec;fuc
examples, 17/50551b1e while nine respondents indicated that the "back to
basics" movement had created little or no impact of any kind on their
sedondary training programs, many appeared to be coopting the trend .in
support of their own objectives. | L

For example, one respondent reported thatnshe was able to teach .
feading, writing, and speaking skills in /the context of inquiry and Valuéfi
analysis lessdns‘and at the same time draw upon content from global™ -
gdccation, mUltiethnic_education,,and law-related education. She was
.capitalizing on the popularity of the "basics"imovement,to promote .
innovative trends in social studies. Another suggested that the field
adopt the slogan "forward to basics," which w0u1d enable social studies
'educators to focus on the real social studies basics: interpersonal
relationships, family, and child rearing. v :

Among the other examples of the impact of "back to basics" ~were
--greater concern with the relationship between reading and the social
studies and more opportunities to offer workshops and "overload" courses
for local teachers to enable the latter to update their skllls in
teaching reading. 1In one secondary program, “back to basics" had
precipitated a shift in enrollment away from social studies to mathematics
and reading. One respondent, taking an optimistic view of the long-range

impact of "back to basics,' wrote:

'In the long run, it [basics] Should be beneficial
- a state department of education study (1976-77) J
found thateschools with higher levels of performance oo
_ on reading scores spent more #ime on social -studies
' _ and less time on reading drills. The data are still -
’ being analyzéd; watch for the report. . : . ‘

A
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. - In-summary, the "back to basics" movement has'Been reiﬁterpreted by

most socialté;udies educators to supﬁort tHe long-standing objec%ires of

social;studies in such skill areas as'thinking, valuing, .and communication.

. » , .o ,
. : . o, : : e
5 _— . - -

4.0 The Shrinking Job Market . =

4.1 In view of the shrinking employment oppprtunities in,teaching,.

are youlpersonally able fo sugqest alternative employment'to your
students? - . L | |
. v 4.2 If so, cite several'examples of alferﬁat;ve employment
opportunities for teacher'edueétibn students." (These rwo qugstibns.have
‘ been combined in order to reporfbthe data more effectively.) Nine of the
. respondents indicated that the& were doing ver&‘litﬁle, if anything, to
suggest alternative employmegt; Most respondents acknowledged that some-
thing needed to bé done an'reperted feeling somewhat guilty because 80
little was being done. For example,'one respondent reported, "To be™
honest, no. We talk about'it, bht'reelistically I haveﬁ't much help to
. offer.” _ ‘ ! » . )
.Some faculty meﬁberslsaid the were\teking individual ectidh to
recommend alternative employmentvin related human service fields,'among'

“ ' them social service, law, manixement; journalismf insurgnce, education ..
,taudiovisual production,

-

: in a corporate setting, recreation, advéakising
publishing, politics, and community organization. Social studies wab
perceived as good general education preparation for the delivery of a

A wide array of human services. :However, efforts to suggest alternative

employment appeared to be sporadic and were nog built intp the program
intentially or systematically. One exception was an institution that
repgrtly was.developing a degree program (one that did not provide a

) teacﬁing certificate) designed for people who are incerested ip applying
o :." edueatione1 theﬁ;ig§3 coneeﬁze, and techniqﬁes‘in nonschoei/;itua!!one;

i B Another institution mﬂde'ite advencedispecialist degree program
Versatiie bnough-to dualify graduates for placement in the civil service,
srate departments of education, and public school. supervisory and e
‘V\?edia might obtain a 1

@

»"

consultant positions. A graduate with a minor':ﬁ

S

.position in an audiovisual center or library,
L__'Two respondents indicated that job vacancies for.teaqﬁ%nﬁ;still
R : . IR ek » !
’3e$isted'in some nearly rural areas a‘i city systems. {ks éffes%lt, their

\
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instituti’ps were-not discouraging enrollment in undergraduate social ‘ .
‘studies tnaining programs ‘ . . - R
‘ 4.3 In your 1nst1tutlon, has the shrinking JOb market stlmulated
~any creatlve thinking about the development and delivery of education in
social studles, grades k-12? Give examples. The responses to‘this .

: question reflected a discouraging malaise in secondary social studies

’

”.teacher»education program development, Ten respondents replied that -

little or nothing had happened Some typical replies were:

- o

o,
ff‘:f;

.Sorry,.can t give any examples. I'm afraid there
has been little if any creative thinking ‘here.

L <)
Id
i

© . Unhappily, rio. '\
. Not really.- k ;\ o

, No, I don't believ that it has, really. I réalize that -
that we should be working on this. : :

Two kinds of innovations reported were worthy of note. Three .

respondents replied that their institutions were enlarging social studies ;/)1;;
. hgrams either vertically, by combining secondary and elementary courses, $ .
. or orizontally, by offering joint courses with other secondary subject
.fields. Another ambitious development was under way’ in a.private collegec
_that was combining social studies with other areas--for example, special'
- education--for dual cef%ificatiOn. By offering scholarships, this
‘ institution hoped to draw students natiénally as well as: locally - The

key here, as with most new. programs, was outside funding. \

5.0 New Content in Social Studies

5.1 Do you regard new content in soical studies--e.g., energy
studies, ecology, law education, career education, consumer education,
and global education--as an opportunity or a detriment in your soc1al
studies courses and program? This question sparked enthusiastic responses. -
Ten respondents ‘replkied that they felt the new content areas represented
- definite opportunities. The remainder thought that the new.contentf ,

offered opportunities, but that.the social studies needed to protect
'vitself against faddism and fragmentation. This group argued for caution
‘and the development of a sound rationale. 'In this respect, career

education J@Z singled out by two individuals as a'prime'example of how

new content can be mishandled if’ proper attention is not given to the

rationale. No respOndent reported that the new content was a detriment

o . L 3 ) . ) 42 A o \
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oniy. Thus, although a general consensus existed among the secondary

respondents that’ the new content was beneficiaI to the social studies,
they cdutioned that a bandwagon3approach must be avoidgs
Typical responses weres _ : . : £

They [the new contenf] are opportunities: First,

they . force me.to ‘inte ratevthese_neW"topicsF~nto

my instruction as content examples, gnd thus’improve\

. my teaching. Second, they are intrinsically

’interesting .and foster motivation in my méthods_
students. . 3 v ~ S,

_Opportunity——these areas are really resource areas.
Extensive use depends on'one's rationale. - . ‘e

It is”an opportunity to ride '"fads" and increase

student and public interest, but in my opinion,

it is also a detriment because it helps shatter . .
an already fragmented fieid with -a disappearing ) <
center. ‘

.Opportunity—-funds a

available iﬁ teachers’ wish
‘to implement in some :

icts.

-

Both. 1In one respect it pulls attention away from . -
some basic priorities and needs of developing an
_overall consistent :rationale. Too much drifting -
with temporary trends and fads is a potential
_problem. In general we [this faculty] have avoided
the worst of faddism. We have developed specific
courses in environmental education and economic
education, but not in other areas. Thése were
carefully field tested and designed to supplement
our basic program and meet needs of teachers with -

regard to statewide public school programs .

/ An opportunity. . Subject matter for demonstration
lessons (prior tp microteaching) and case studies.

Interestingly, two respondents had contrasting viewpoints on the

relationship of the new content to social issties. One»said that the hnew.

content ‘“tends to focu® on social problems. . . ." ‘The other argued

that "the 'sexy' pfogfams don't lead to the establishment of a core of
teachers that help kids reflect directly upon the prevailing social
issues of U. S. society. .

' In summary, the ne; content apgeared to represent an op ortunity.in
four respects (1) it is more interesting to%Zgudents, (2) 1t creates

additional chances to use fresh: content to teach basic sk llsr;concepts,

and generalization 5 (3) it is interdisciplingry and issue centergd and

(4) it provides for new funding sources.

‘ ) Y : ’ . " . f‘:l“b" ’ . .
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‘5.2 How have your courses and programs been affected by thzs new
..;- soc1al studies content’ Give specific examples. Most of the respondents
. reported that the new cqontent was being integrated into existing courses
o dL a selective'basis. One person reported that new courses had been
developed-—in\this case, in environmental and economic education. Four
“replied ghat inservice workshops were the most useful vehicles for bring—
ing the. new content to the attention of teachers. They noted that under-
graduate methods courses have many competing demands and the new content
: was used, at that’ level, primarily as a resource for developing individual -

“,‘- . -

“. lessons. » ' ' ) : .
AN 3 According to the replies received from this limited survey, he-
‘ ; new content represeﬂts potentially the most&exciting new dimension of
.‘:" secqndary social studies. This impression is’ gained from the reports
| that the new content may §L viewe a!‘a way for social studies to recapture.:
the attention of student//and parents, giving social studies a place of .

greater importance in the schools. . ' : L7
6.0 Multicultural Education ST . s

’ ' 6.1 How do you describe multicultural education.as 1t relates to

Sbc1al studies’ Multicul tural education with its emphasis on ¢ ltural
patterns and diversity was described by most respondehts as intrinsically

"a part of the field, but not,necessarily confined to social studies._

Definitions of fered included:Ehe‘following: ' -
: 'v It is a combination of ukderstanding, attitudes,
i o values, and feelings about individuals and groups
of different cultures and subcultures which the.
social studies curriculum tries to influence - y'

.positively. . '

.-« o the: study of different cultures and sub-
cultureg of the world, not the serial study of U.S. g
ethnic groups; '‘e.g., black, Chicano. :

*
Multicultural education in the social studies

~ includes teaching students about various eth

- groups, about socialization differences, sources
of intergroup conflict\gnd cooperation. '

N - An in—depth acquaintance, with Ame ethnic and.
N ’ racial history placed in the context of a world
view. - ;

Providing both theory of and real or ‘simulated >
experiences with other cultures.

;

/.

‘

g :
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_ There was . also confusion about and some cynicism toward multi—
cultural education. Xhe following responses reflected those feelings:

The term is very nebulous to me. . . . It is used
. in-a variety of ways . . . but, primarily, it is used
. as a rationalization for seeking federal government
funds. ‘As‘far as I am concerned, multicultural : -
'+ education is a significant component of all social
o ~ studies and is not an emphasis that is different
vy ~ from what needs to be done and has been-done in most
o - ’ good programs for years. Most people tend to s
.. describe it in terms of different racial and
‘ethnic individuals who participate together in
learning: experiences. Frankly, I think much of it

is extremely superficial. w0 F
- .
v I have never described it as it related to social
o . -~ studies--and I am at a loss to do so now. It is so
much a part of social studiei\that I have not. felt ff
the need to relate it to social studies. g ~/

) o 'In a given school district or school site, multi-
cultuihl'education reflects the bias of the decision
" makers in emphasis on (1) ethnic studies, (2)
' , bilingdal education, (3) intercultural studies, (4)
) area studies, etc. The curriculum follows the money.

6.2 Qhat ’Ihds of opportunities or problems have been created bg
multicultural eZucation for your social studies courses or programs?
Please give'examples. Only three respondents indicated that something
° concrete was being done ocdﬁulticultural education at the undergraduate
level One example consisted of assigning several students each quarter
- to develop units with a mu1t1cu1tural perspective. ,Another_respondent
reported that students must elect three courses from an approved list of
- multicultural courses: . ‘ _‘- ) ! ’ o @
Course work in'multicultural education at the graduate and inservice
) levels was reported by four persons. One said that all social studies
courses at the undergraduate and graduate levels had a. multicultural
emphasis. Anot er commented, "IE is taken as a mdtter of course that
multicultural is mainstream‘in the social studies because the students
_ themselves represent a wide variety of ethnic and cultural groups.
- Surprising ta the authors was the fact that ten of the resppndents
reported that little or nothing concrete was being defie in multicultural".
education, or that earlier attempts to develop mult cultural programs

had been‘unsuccessful——indeed,;one multicultural-bilingual program was

- characterized,as a "disaster," with‘only_five of fifty students completing

o a .
Ty

. the required coursewbrk.
o : . Ae
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Also surprising is that only one respondent described a/program in
multicultural education that had a global focus, despite the fact that
the respondent's. had seemingly agreed that multicultural educati n was
global in nature. - f

One respondent felt that the local. ethnic competition engenderJS
.‘bspecialized programs in muledcdltural edu.ation tended to "drain off
'enthusiasm?from t€e/&ore mainstream aspects of social studies education.

7. 0 Exceptional students _ A . | -

7 1 are you making any prov1s1ons in your social studles courses or.
»programs for the teaching of social stﬁﬁies to students with learning
d1sab111t1es who may Have been malnstreamed into regular classes,'or
exceptional students who have been identified as gifted or handicapped?
Three respondents indicated that all program students were required to
take at least one course in special education. One institution has
de?eloped a close programmatic%relationship betweenosocial studies and

* special education, but with mixed success as indicated by the following
" comment:, ' ‘ s '
Our undergraduate programs include a requirement = | -
that all students take two courses in the teaching

of special educatidn., ‘Since our institution has a

very large special education component, many’ ‘of our-

students take additional work in special education.

We aMo instituted a double major that includes.
speciai\igucation and any secondary certification

subject tter field major. ‘Theére are approximately

25 students who major in special education at the =
secondary level at the present time, but none who '

pursped. the double major with’ social studies,m One

of the reasors for this is that a ‘double major

requires five ykars, although it does lead to both

a bachelor's ee and a master s degree that are o
hwarded at the same»time.

Another approach was to integrate special education techniques: and-

materiais into ongoing social studies courses. Four respondents indicated

-
s e

that they attempted to do this as much as/possible. .

Exceptional student education,-however, did not appear as‘a priority
item in the thinking of many secondary social studies teacher educators.
‘Ten respondents reported that they were doing little or nothing for

S
exceptior{al svjents , & ‘ . -,%
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e L Special'education is—lobming«on'the'horizon. h.few states have ' \X
recentlv instituted course requirements in special education for
graduation and certification in all Zmbject afeas. Faculties ar& tooling
dents indicated,tha

up tobmeet this mandate. ~ Five respo they ul .have

o

'special“education requirements in the near future." R T,

! ‘ l 7.2 If you provide for the needs of these exceptlo sthdehts in 5;
your courses and programs in sgc1al studles teacher educatlon, would you_lh

, descrlbe these pro4lslons and/or attach 111ustrat1ve materlals’ Only

= - three responses were filed on thts question, reflecting the absence of

_ specific efforts- by secondary social studies teacher educators in special
-, .
(\_ education. Lo T ’ L : '
A o e » . 1. . . ef‘ ' . ":>
, - . :

8. 0 Competition With’Other SchooI SubJects - to.
- -

v

8.1 Is there any ev1dence in your 1nst1tut10n s programs that social

. ' ]
. studies is given “lower prlorltgathan readlng, language arts, mathematlcs,“
-
and sc1ence” 2T

- .

. Bubjects? Sev n re pondents indfcated that reading is required b? the

o0, how does social studles rank vis-d-vis these other ' |

LN state and that| the r ading faculty tend to receive more resources
. ' compared to tHe other .secondary content. at;as. However, for’ the most part i
: social studies held its own among the subject specialties. Ten persons .
| -reported’ that there were few differences.in the emphases placed on - ;
. various subjects. /In Shne case, social studies was perceived to rank /
’ relativély high‘because ofa strong faculty. " One persgn ranked sqcial
studies next to last; it was saved from being last only because language
f arts (English) was in worse shape in terms of enrollment. Another '
respondent reported that social studies was dead last: Still another ' "
" » person observed that, while social studies was holding its own int
‘secondary teacher education, in education as a whole it was\\;dafinitely ‘
-, at the bottom of the heap- vis- a—vis academic d1sciplines.. '
The basic problem at the secondary level, according to several °°
respondents, was the\possibility that subject specializations of all,
- _ types were in, danger of being phased out,

8.2 Has the competltlon among school subjects affected your own ’
courses and programs in social studies? Be spec1f1c. Sixteen of the 18
-%econdary—level respondents repprted that subject competition ﬂgd had no’

. noticeable impact on: their courses and programsq The two dissenters

A (\1 ' : : '\’ ‘.- L. " ' N
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observed that the competition from math and reading had cut into enroll—
ment in secial studies, with consequent ripple effects ‘on class assignmahts
and the university reward system. . o '

. ‘8.3 How have you- responded to school subject competition? Desbrlbe
course and program changes and/or attach 111ustrat1ve materlals. Not .
surprisingly, there were very few responses to this question.: One person
indicated a possible change in his assignment.  Another admitted, "We
'really haven t- been able to respond effectively.“ﬁw,{:'

Sixteen persons did not answer this question——another indication
-that.secondary social studiés teacher educators do not consider subject‘
o competition to be a major problem.- ' : : R ) ' )
I . T . .

-

‘

9 0 Competency—Based Teacher Certification

9.1 1Is your state mov1ng toward teacher certiflcatlon based upon
felementarg achievement rather than on. course or program completion?
)'EleVen respondents said that their states had already instituted or were

'moving toward teacher-certification based upon competency achievement.

")
<

nHowever, the overall picture was unclean. The confusion experienqedgby

IS

.seconda{y social studies teacher educators in regard to this issue vwas

.  expressed in these»typf%al responses.", ) e ,»',_'

‘I've heard that it is.;; , : _ .

.- f. T This’ fsn' 't entirelY clear at.this stage. A

Voo e “Yes, but<}»db not see. this movement as affecting us?t

_%§$ -~ 1in social studies education for at least five or Y
: _Wﬁé, - more years. . '
. _ \ék Co Generally yes, but the credential law allows for an °
o . infinite (well almost) number of waivers by colleges. -
;% .}w"'... .The stat& superintendent says so. - . : ' R
“i' 9 2 If your answer (to questlon 9.1) 1s ges, please descrlbe . s

dlrections and timetables 1n your state. The responses, to shis question

- o are qucted ‘in full below. i C ot _i:(
. The state requires an accountability plan. . Therez ' )
jis no penalty for not achieving the goals. )

a

s A g Full competency statements afe to be attained by '
! -I983——partial are in effect now. : : o

— _ . Lol e
The st te of " has’ Just passed a requirement ~ -
that alP¥’teachers must pass basic c mpetency tagks

o - that show proficiency at the 12th-grade, level in‘
S R : o . .
Ve D .. ! 'a't ' . . . "" v
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reading and mathematics. No one is sure of how this -
. : . is to be implemented, other than it will be the ' o
: S . responsibility of the colleges to test their students
“at the time they are admftted to teacher edycation
v : ' programs. Probably the following will be r quired
e : and weighted in some formula (within two to three
years): criterion reference test in subject field,
grade point average, completion of approved program,
acceptable performance as assessed on series of
: instruments in "Beginning Teacher Assessment Program."

it's all up in the ailr--change in the state super—
intendent and much onection to CBTC h‘e slowed’
things down.- :

. R :
The current credential law directs colleges and ‘
universities to develop programs - to ensure competence ‘
to teach either a single subject (generally secondary 4
school) or multiple subjects (elementary) in the
schools in . .

I think CBTC is'being reviewed, butvwe haVe not
responded . . . some of the teachers' colleges in

‘the state have taken it more seriously. There may

-be some pressure in the next few years, but nothing

" very effective right now. . ' -

3

‘State is moving toward competency-based.assessment
: of student teachers (very controversial) and
o © - certification (accepted grudgingly). Colleges and
h ‘ ‘universities are fighting the former. State hopes
to have it together by 1980-81. ' I

Sdme effort to determine’ competency in teaching
methodologies and in content areas. ... . ‘Currently
+ 7 at discussion stage only. ‘«There 1is also .some
- discussion concerning a fifth-year interrship program.

I don't know. So far, movement is toward compétency-
: based  [evaluation] for initial‘certification. How—~
L T ‘ ever, strong push [hy the teacherg' runion] to ' b ;
e g restrict. severely the number’ of new teachers to be
' certified means that in many fields (exceptjng
. , vocational, special education, and a few other
o o shoftage areas) universities will not pue much - .
; "effort on, energy into what would be necessary. ' '
Were competency-based education to be required s,
‘of present,, in-school teachers, the whole. picture
_ would change ) - - - _ e
“ ' 9.3 How do you thlnk ogmpetency—base teacher certification will '

~

affect your soc1al studles courses and prOgra TwelVe respondents were ’
evenly divided on (his question. - ' ’
: The following positive Jaspects of CBTC were cited: there is a focus

on exit rather.than entry qualifications, CBTC will force us to clarify

[N
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our program objectives; it assesses what is needed to be aﬂgood social
! . studies teacher* candidates have a clear understanding’ of certification .
. expectationS' there 15 some benefit in change for change s sake. ‘*.
““ - The following problems were noted: CBTC could be adopted blindly,
it 1is noncreative; it creates supervision problems; it will force -
.'.teachersfto do things. they really don't want to do; it creates morilpaper-
. lwork, tests th\ch claim to be founded in CBTC are awful it could be &
inflexible,

represents a simplistic answer to a’ complex pro?lem.

ot -all desired: outcomes can be clearly specified it

Taking a middle position, one. respondent observed:

It depends entirely on what is meant by "competency-

based."” 1I'd have to. discuss this at length for a

sensible reply. There is no general agreement in

schoolg on the nature of good social studies education,
and henc on what good teaching 'is. When many 1little - -
- competenciles are spelled out exactly and when = '
- students gre expected to learn only what teachers
can "measure," developmental aims are likely to be
lost. Should we undertake, serious inguiry about o
competency in teaching soc¢ial studies; the endeavor '
. .. would open Qpportunity. I have a quaXrified friend- T
. lineéss to competency-bdsed education, although I am, '

- skeptical about much of what is now included under
that name. :

s

°
* v

“. Conclusions

1.0 What' s Happening in Your Institution7 ' < . '

‘The effects of declining enrollment at the undengraduate level
pervaded almost every facet of program and policy consideration.
Historically, most social studies teacher educators have been dependent
bupon ‘the resources and the reward system offpreservice teacher education.

Now that this base is being eroded, teacher educators are on .the defensive.

’
AN

Most of the solutions to the problem proposed by the respondents are

practical albeit conservative and mostly campus—based Among the
strategies suggested were changing graduation requirements so as to
permit broader certification possibilities, providing more field

. experience throughout training programs,~and adding new content to tra&n—v
ing programs, None ofvthese responses, individually or collectively,
7epresents a satisfactory solution to the resource problem created by

-dwindling enrollment. . , ‘ L ' o "7:_ ' i';‘
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. 4There was some indication\of need for social studies educators to
become moré directly involved in graduate/inservice/staff development
B programs for teachers who have received their 'initial certification and
who are currently employed full time or as xegular substitutes in the
schools. Two institutions in the survey reported a great deal of
activity at the graduate/inservice/staff development level: -one was an
urban university that served a largé’number of local teachers, the otherJ
was making a determined effort to develop a national constituency at the
%raduate/inservice/staff development level.

‘Because of internal pressures created‘by the decline in undergraduate
social studies programs, many university—based teacher educators appear
to have lost influence and status within their Lp%?itugﬁons--some have
lost their jobs, and others have moved into other fields of education.

graduate training programs and ptoblems and concentrate on postbaccalau- -
reate training is problematic. Many university-based personnel are
‘crippled by their own lack of experience in schools, the skepticism of
school—based personnel and the traditional reward systein of universities,
which requires the development of a national reputation. Indeed local
success is often frowned upon. One ray of hope~is that such recent
innovations as teacher centers may open the way for cooperation between
university and school personnel to improve education at the local level.

. , N

2 0 Enrollment :, S : ‘ !

Those institutions which appear to have suffered the- most drastic
declines in secondary social studies enrollment at the undergraduate‘jpil
level ‘are large residential universities located in rural areas. These
commonly are older ‘institutions which have been involved in teacher
education for decades and which developed strong programs during the
post-World~War~II period of teacher shortages. Some - private ‘colleges
and universities seem on the verge of 1osing social studies training
programa altogether as part of a general reduction- in the total university
4commitment to education. A more stable undergraduate enrollment pattern

‘'was reported at newer urban universities, where teacher training programs

77

L have been comparatively small since ‘their inception.

.
~
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Whether those who remain can shake off their preoccupation with under- "3 -
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: Pos;chch;ureate teacher training programs: in colleges and univer—
ed glg

sities s of enrollment . growth, gaining increased attention

from secondary social studies educators. The success of these post-

baccalaureat teacher training experiences, "however, depended largely

upon the local situation and the people involved A

A Specialist ahd doctoral programs were holding ‘steady, but the

' o profile for advanced graduate students had shifted from national ko local

and foreign national. One person noted that doctorates in the content

areas were being pushed aside by programs in st istics, program design,

educational psychology, management, and the like. A, .

'( ’ In summary, as indicated earlier, declining enrollment at the u }1

: graduate level has weakened the position of secondary social sfﬁﬁiesgde

‘teacher educators across the board. With fewer fésources, there is less .

o uopportunity to work at the cutting edge. With bread-and—butter programs
:faltering, the intellectual energy that -previously flowed into the social )
fstudies profession may well be channeled into other, more rewarding
-avenues, a possibility that does not augur well for future research and
development in secondary social studies education.

Until the educational bureaucracy can find a way to offer noncredit

-..and-tuitionffree.inservice education on a systematic basis as part of a.

faculty member's scheduled instruction, postbaccalaureate teacher'training o

by. university personnel will depend primarily upon individual entrepre-

: neurial skills. Although teacher education centers may offer some hope

v

'in bringing university resources closer to the classroom on a pnogrammatic
. basis, such program innovations were mentioned by only a few respondents.'

N

'3 0 Back to the Basics

‘At the- secondary level the "back to basics" movement'was viewed by v

- :the respondents generally as’ an opportunity to place more emphasis upon
) skill development--reading skills, map skills, inquiry skills, communi-
‘_cation skills, and decision-making skills. By and large, the respondents
chose to ignorerthe commog . lay definition of "back to basics" because of -
its emphasis on strict ‘behavior codes for students, traditional subjects,
and rote memorization as the~primary learning strategy. : .
Some social studies #eacher educators appear to resist the lay |

definitiop of "back to basics" be%ause it threatens to interfere with i
3
oy [ A
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* their owp freedom to conc ptuglize and teach social studies as they see
fit--an attitude exemplified by this response.

My department responded [to "back to basics"] by
being critical of the state department of education's
1 for a review, which is in effect no response at .
: all. Some of us felt that this was somevwhat short— R
‘ sighted. -We are waiting. o

Negative attitudes by teacher educators toward "back to basics,

- for whatever rvgson theyvmay exist, tend to have the effect of driving
‘a deeper wedge between university—based teacher educators and. school-
d_ based classroom teachers. The former are(eancerned with innovation, and

. the latter must be concerned with ‘the realifies of parents and school
‘ boards.. One respondent mentioned that the "back to basics ‘movement

‘ _had caused some: classroom teachers to be less receptive to modern subject
_ matter and teaching methodologies.' If such an attitude is widespread

it compounds the difficulties gf the university—based teacher educator
who is trying to bring new ideas to the attention of reluctant classroom . -
_teachers while at the same time trying to build closer ties with the
"schools. ‘THis is potentially one of the major problems of teacher

centers. . _ )
= In summary, some social studies’teacher eduCators\have adapted to
/ "back to basics" by emphasizing the basic skills of inquiry-oriented
social studies education.. Alsﬂ‘esome social studies educators ‘have
become more sensitive to ngadfhgﬂproblems that,in&gffere with the inquiry,:
. process. On balance, it appedrs that ‘while "back to basics" has had
considerable impact on the training of secondary social studies teachers,
‘espec 1ly in the area of skill development, the movement has not fired
the i%fgiﬁations of -the teacher educators who responded to this survey.

-

R
By

.4.0 The Shrinking Job Market  ° ., - o ;

‘Most programs in social studies teacher education remain at a.-

“primitive stage of trying tq fit-traditional thinking about job placement‘
vinto the frustrating vagaries of a declining teacher education market. "’
Very little creative thinking has gone into the development of programs
which will prepare students for the wide array of human-service

‘occupations for which social studies graduates may be s6 ably suited
'Only one systematic program effort designed to prepare students for roles
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other ‘than classroom teachipg was reported. ’ If'that prograé:proves to be.
successful, the model will probably be disseminated very rapidly. .

“ Given the recognition by many of the respondents that some efforts
need to be made to think creatively about this problem, one,must ask why .

80 little is being done. Perhaps many“social studies- educgtors afe
indulging in the wishful thinking that somehow the ‘entire problem may go -
away. Also, from an individual's point of view, it may be easier to shift
7 o 'one s personal career focus than to alter prdgram goals;ﬁ}specially durin
-a time of declining resources in schools of education gederally. Mo

institutions are unwilling to spend thé necessary seed capital to launch

a new program, it is much cheaper and easier. to eliminate ‘an. unproductive
: programfaltogether. So most social studies eduq?tors do nohuyave the
luxury of being able to do what they as individuals may believe must be
done. The problem of the shrinking job market in the social studies is

- an exaggerated version of a larger problem afflicting education institutions

as a genre.

'

In general, the shrinking job market problem, although at the heart
?of the declining enrollment problem, appears to be beyond the ability of
- individual faculty members to deal with Very little hard thinking seems
~to ‘have taken place among professional social studies educators at the .
national level. "To the authors' knowledge, nothing has been written about
‘the problem. Teacher educators at the local level have’ insufficient
resources and models' to draw upon--therefore, nothing is done: This is a
destructive syndrome that should be addressed immediately by social

studies teacher educators. D

5.0 New Content in,ﬁocial Studies

New content is viewed by the survey respondents as one of. the bright
spots in social studies. While there is a shared concern that the new
. content (ecology, energy, consumer economics, global education, law- N
related education) might "shatter an already fragmented field with a
disappearing center," there was also the hope that the new content could
do much to revive a faltering field - The new content, appeared to be most
effective when used in postbaccalaureate ‘training programe S ',

The new content may be viewed less enthusiastically by classroom

teachers who believe ‘that the social studﬁes curriculum’ is already over-’

;gfl crowded anﬁ that the new content is an unnecessary burden. The respondents
9 . . R . . ‘\4 ) . ’
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would agree that it is probably unrealistic and undesirable to view the

t

¢ . new. qdﬁtent as someth%’t to add to the: curriculum Most secondary
teacher educators in this survey argued that the new content should for
, ﬁgfﬁe wost part be infused into the existing curriculum . The new content

b4

fbe a vehicle for bringing new ideas and motixetional teaching

t‘*osbasics movement, N >

6 0 Multicultural Education

Multicultural-education, according to most secondary respondents,
is by definition an integral part of social studies education. ‘This view
o was éxpressed eloquently by one respondent: '

'Acknowledgement of the diversity among the'people :
_,of ‘the world is the fundamental part [of multi-
cultural education and social studies]. From thére

 we celebrate the strength that diversity ogfers while N

<®

building the basic humanity which binds us together _ <Qi 3

and transcends .this diversity.__. S -

Specific program development in multicultural education at the
teacher training Level has been slow to materiali;e.. However, the U
emphasis on cultural pluralism and multicultural education. This new
requirement will provide great impetus in the coming years. o

More puzzling than the lack of program development was the reported
concern’ about the political opportunism and infighting that have-
characterized some of the special.projects in multichtural education

funded‘by the federal government. It .appeared that social studies

' teacher educators were for the most part on the fringes ‘of these projects,~

and that the functions of the- projects were perceived only dimly by the
respondents. Perhaps this lack of involvement was by choice--or perhaps'

it was caused byqthe fact that most multicultural programs have been .

Y . . .
.o ‘ . s . -
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. v . ' ' 55' ) 6"3 o

L
recent hCATE standards for teacher education accreditation place a strong7



-~

. ’ o
"soft'money" projects that have failedSlo penetrate into the mainstream:
of eocial studies teacher education. Perhaps few social studies tegsher
educators have been asked to contribute to such special projects. Many
explanations are possible, but <the fact remains that the yderal govern-
L ment believes that more mustqbe done in this area and is willing to spend

. considerable sums of money to see that it happens--with or without social :

igtudies gducators. .

- ' '

i B . . ‘\P ) . (
7.0 Exchptional Students . . . . . : ‘(,,f
. :

' The dac dary social studies teacher,educators who responded to the
'survey'shoébzpcomparatively little ‘interest in exceptional studet{gP o
education. This lafk of interest may be du¥ to three factorsi the
traditional concentration of exceptional student education” at the
o elementaryulevel,vignorance of new federal rggu;ations affecting
:lw‘ﬁﬁf ,exceptional.student.education, and preoccupation with the declining -
enrollment problem. ‘bndoubgsdly,.because of the stimulus created by
strong federal initiatives,‘special education_will become of greater
concern to‘secondary'educators in the near future. )
.One program model that bears examination has been developed at
George Peabody College for Teachers. Designed for secondary teachers
who will be working with specialueducation students, this program combines
" a major in social studies (or some other academic subject area) with a

both. A graduate

- . major in special education and leads to certificatio'
receivess a .bachelor's degree and a master's degree simultane‘usly. The

specialj;dUcat on major offers specialization in the areas of

retardation, learning disabilities, muItiply ‘handicapped, behaViorally

disordered, and visually handicapped. During the fifth year of certi-

fication, a comprehensive_examination in both the academic‘major:and the

special education major is administered,,; / B o

.-

f v 8 0 Competition With Other School Subjects
At the secondary level, social studies/appears to be holding its own

among the subject areas within the structure of teacher training programs;

It appears to be competing effectively wfth tﬁe ther school subjectSf -

However, respondents to the survey expressed'some conéern that reading

and mathem/;ics'mandates emanating from the state level were creating ‘
'VIK".”.’ _ ) L :
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imbalances in resource allocation and ¥n at least one case were drawing
| students from the social studies training program. ¥
The major survival problem at the secondary level does not stem from :
. competition with other school subjects. Instead, the problem rests in
the possibility that in some institutions entire secondary education
programs -and administrative units’® (science, mathematics, foreign
f?’} » language, English, etcf.) might be eliminated as ‘an economy move.

Secondary certificatio , under these circumstances, might be relegated

\to a college of arts and sciences. T

In the authors' opinion, this configuration would’ seriously kedf E
' secondary social studies education. Social studies 1is an interdisgfplinary
subject area, drawing’from all of the social sciences and history. More—
-over, with some exceptions, arts and sciences faculties are‘Pot disposed ivf
" toward working with teachers in_school. settings ‘their rewards are gained’
. primarily from research and writing. | '
e
_ 9. 0 Competency—Based Teacher Certification
'1i~v' T Most respondents indicated. that their programs had been or soon
| would be influenced by CBTIC. However, since most CBTC pnograms hai'been

conceived in state departments of education or. by state legislatures,’
‘many social studies faculty members were vague about the details., The
‘survey resppndents reflected ‘the same confusion about CBTC that has been
J’f‘\h -reported In the professional literature. The future of CBTC in secondary
social studies teacher education is still unclear.
The essential problem with CBTC is that social studies educators /I’
y appear .to know so little about what is going on in their states. Where
| the ‘blame rests is not evidenced clearly by the responses to this survey.
On the basis.of the authors experience, the best -explanation is that the ’
s CBTC movement is still new in most states and remains at the planning
' stage. In most casesc unfortunately, subJect area specialists are B ;\
brought into the discussion only after the major decisions have been made.
Additionally, some teacher,educators resist CBTC because'they believe '
.that it infringes upon their academic freedom‘withiﬁ}the university.
One wonders”whether zhe lack of knowledge that social studies
teacher ?ducators exhibit about CBTC reflects wishful thinking that some-

how the CBTC ‘movement will go away quietly. One respondent wrote, "My

¢ -

- .
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expectation is that the movemenw on’td before‘%x_ere is any '__direcut’
effect on the social studiee." while'few can deny the right of a
professional to assume such a posture, there is reason tz—believe that
.nonparticipation in the process is not a wise strategyg» Indeed, the

chances . that disastrous consequences will emerge . fr6ﬁ CBTC would be

L

’

increased 'substanntially if the thinking of university—based social -
studies teacher educators were. excluded from policy formulation and ‘
“implementataion decisions. ' Social studies teacher ‘educators must drop any
'pretense of noninvolvement when it comes to CBIC. We are directly affecte97
by the ‘mandates “formulated bylthe various states, and we. must: become '
" involved ‘innnediately. ' . : e
. . ’. _{ . R " . ' )
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IS III.. RECOMMENDATIONS FOR ACTION AND RESEA%I_ -

. >

N o . o
. The followidg red%méendations fof social studies teacher education S 'i

‘are offered- in the context of five problem areas: (1) the decline of N
enrollment in teacher ed cation programs in sociaI‘sﬁudies, (2) the ) -

* ‘shrinking job market for graduates of social studies teacher education
'programs, (3) fragmentation gf the social studies curriculum created by

. the introduction of néw content, (4) the need for social studies.teacher

.- educators to have access'to staff developmenf programs in order-to gEcome

more knowledgeable about and involved in muiticultural education, special ‘.

"education, and‘competency—based teacher certification, and (5) the#need

-to shift resources and pnogram.‘fforts from unﬁergraduate traini3;’to

postbahcalaureate and" inserviée training.. ' . ' . ) é,

Minimizin ng t he‘Effects of Declining Enrollment - 9" :;_:-% )

" The effects of the rapid decline of enrollment in undergraduate

' social studies teacher education programs during the 1970s ‘are difficult

V'N\'to overestimate, the trend has come close—to devastating the field.
Apparently the decline has now begun to bottom out, and the time has
arrived to assess the’ situation carefully with an. eye toward developing

. strategies for hinimizing the effects of the decline and/preventing 't

~
v .

further erdsion. _ ) _ _ )
Much of the’ outcome will depend on. factors beyond the control of
" social studies teacher egucators. For example, the attitudes of state
and local funding agencies toward teacher education in general will play
"an important role over the next decade. Prqpositi'n 13 referenda, 4f )
they become the standard throughout the country,_ 11 reduce the effective-

ness of evern) the best efforts of social studies teacher educators. Our task .

is to participate in the process and formulate strategies for change;
otherwise ‘the fate we receive will be the fat\\‘e deserve.
- —— Civen the best of circumstances, enrollment in undergraduate social f
*  studies Programs is not likely to attain the numbers which characterized
)-~—- the 1950s and l960s, nevertheless; it 1s important to hang on ‘to what _ -
. now exists. In an important way, the "continued improvement hf social
"studies instruction depends upon maintaining high-quality undergradﬁate A

T teacher‘educationvprograms. In this spirit, the authors offer four

L
specific recommendations. - s
S ! e . L e : .
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'~ Social Btudies teacher educators should take steps to:

_—-Develop and maintaip’ broad field social studies certificatlonf R

,programs and reduce separatF“Tield certification in history‘and the ‘;'~h e
separate social science disciplines. Simultaneously,‘encourage ‘dual -

majors dhich combine’broad field certTfication with cognate academic *
discidPlines in history and the social sciences. “ o, A
"——Edhourage secondary undergraduates to combine certif}ratioﬁ 1n

social studies with expertise in another'field——for example, bilingdal

' education, special ed oation, reading, science, or mathematics.’ / ° X

——Combine, wherd appropriate, secondary and elementary\teaehér :}3§ :

)

training courses in social studies into a complementary K—12 approach.
‘ -—Establish a national task force (through a proféssional organi—
zation, for example tﬁn Colyege and.Universidy Faculty Assembly of the L -

”National Council for the Social Studies) th- develop a positiog paper onf

' potential for some real re%ults. The tough battles)yill ha e to’ be .

job placement opportunities Por social studies- undergradu majors..,
The task force should investigate the relationship between social studies

teacher training and employment opportunities in a wide range of human }

_services. The paper should be wriﬁten zé that it. can be helpful to

& .
Improvingﬁthe Job Market for Social Studies Teachers™ -

.-Statistics, will ‘have decreased by 8 percent. The projected figures fo}

social studies teacher educators who are trying to Ieform programs at o
: the local ane tate levels. - ¢ - . ) :
These recommendations are practical suggestions which have the - o ‘ﬂ

slugged out at the local and "state levels, but thisﬁprocess can be made

. easier and more- productive if it is supported by strong statements from .

the natiorkl organizations., . , ’»* f,ﬁ

e .

X
N

L °

b . .
’

ge ¥

\'/'

Whereas K-12 enrollmeht increased by 3 perce:i between l965 and l975,

by 1985 K-12 enrollment as’ projected by the Natighal Cénter for Educational

gecondary education are startling, dropping from a gain of 21° percent

(1965-75) to a loss of 15 percent by 1985 ‘* These figures do not bode -

‘well for the long—term supply of JObS for te &hers, despite the temporary
‘aupward blips in the school population which are geported in the press

*National Center for Educatiohal.Btatistics, Statlstlcs of Trends in

. Education: 195-66 to 1985-86 (Washington, D.C.: U.S. Department of . %
Health, Education, and Welfare, *1977). , _ . , .
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from time to time.. To compound the problem of fewer students, social
i studies curricula in ‘the seeondary schools have suffered from-erosion .;,

during the past decade or so. In effect, we have fewer students taking
K %

Social q&pdies teacher educators, acting individually, cannot
produce miracles to change. the situat/gnf Howgver, as a groug they could }

mitigate the problem by helping ta sIow down or ha1t the decline.in

fewer social studies courses.

. /course work offered at the Jocal level.

" Social studies teac r educators caﬂ/uork to improve the’Job market -
situation for social studies teachers by instituting better career),
counseling proceHures in universities, exploring teaching opportunities -~

outside traditionaI K—12 educatiznal settings, and identifying a wide

~ array of human services for 'whidh /Social" studies training may be. valuable.

'The authors offer the following specific rscommendations'

—iCollege and university social studies educators should work- to o

: strengthen and protect sociaL studies curricula and eprollments in~
secondary SChOOK;}’ They should/ﬁoin £orc s with local and state”

professional soe
erosion of social studies offerings and to articulate the imgortance of

social studies education té the public through the press, parent groups,
- . ; . \}

“and school boards. _ .o a <. s, o

-

o Social studies teacher educators should tdke a leading role at the

-

.

local and state levels in articulating thée nged. fon=social studies to s
occupy a key place in the secondary curriculum. Such an effort ig no‘ '
longer a luxury to be added incidentally to~one 8 commun{ty service : B

activities, it is a vital professional contribution and ultimately

‘.lnecessary for the urvival of sociai studies teacher education programs.

’ ) .o
. . ~ ) . X < " v
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Capitalizing.on th pportunities Presented by New Content . ) .

_ Most social studies educators view the new content as a positive
}factor, deéspite’ concern, about fragmentation of the. curriculum Qi .

Social studies curricula in many schools have been seriously 'fl
\

vweakened. The 1960s .and early l970§_witnessed man

ments and the introduction of elective courses——variously called mini—

‘‘courses, phdse electives,.and quinmesters. While these changes produced ,';

1 studies teacher and supervisory groups to prevent MR

chabges in the,ll'b\ ..
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l an exciting and heady atmosphere for about five years, a reaction began
to set in wi%h the discovery that student achievement<vas declining in

- many academic and skill areas.. Unfortunately, the social studies has
never been able\tq regain 1ts former place in the curriculum, and in
_-some cases it exists with no visible rational scope‘and sequence.
Instead we find a conglomeration of courses——some required by state ;

legislatures as a result of lobbying efforts by ‘such powerful groups as ’

.o bar associations and corporate intetests. :

To offset these curriculum deficiencies, we urge social studieS'

teacher educators to work with g;ofessional groups and‘educational e

agencies to develop‘curriculum guidelines at the local, state, and . Sl

- national levels whlch outline a curriculum scope and’ sequence for social-

: studies in- grades K—12. These guidelines should take into consideration ,

such new content in the social studies as ecology, globaI education, -law-

related education, consumer education, future studies, and ethnic studies
in order to prevent further fragmentation of a field that already has a

i
Lo

disappearing center

9

 We are, in effect, suggesting a return tb such efforts as those
_mounled by Wisconsin and Q@lifornia, which during the 1960s worked S
diligently to produce a coherent scope and sequence for social studies in
grades- K-12. These prOJects met with varying degrees of success, but in
almost every instance they were short- circuited by the rush to eliminate,
. required social studies courses and replace them with what purported to
be a more relevant and exciting elective curriculum. _The contemporary:

task is to combine the best elements of systematic scope and sequence

'with the best aspects of the new content.

Establishin® Faculty Development Programs .

o

educators to stay abreast of- developments that are affecting the field

in‘maJor ways. Not only is there new content to learn, major movements

f sociails

+ gtudies. These generic trends include multicultural (an multilingual)

outside the fdeld are beginning to influence the teaching

education, special education, and competencv -based educatiéﬁ’with itd

corollary, competency—based teacher certif cation

-

62

It ‘is becoming incréasingly difficult for,social studies teacher ‘%‘
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"“_Compounding_the préblem of staying current: in the field are the
ever—present twin specters of- -declining enrollment and scarcl resources.
Unless a faculty member has an externally funded project or a lucrative .

"-prgbate consultancy, it is very difficult to acquire the time and money

to travel and study. Moreover, the tenuous naturé of some’ programs. )

@

requires almost constant.attention in order to keep the home fires.

;,-burning All these factors add up to a serious economic problem, and .

inflation is making the problem wors y th%_year. One result of this

situation is the diminished s and representation of Social studies

A
. teacher’ educators i natio al, regional state,vand even local professional'
* . activities.,-',‘?,wﬂb . % ‘ '

It is critfcal that social studies teachers find every way p0551ble»

*

3

’ to create opportunities for self development in th new content -areas of
. -

& studies anp in s h generic areas as multicultural education,
*ﬂﬁ& compétency—based education. This Qeed should bé" Cina

U"- It is probably’a fact th@t social studies,teacher educators are - the
~\primary creators ahd carriers of the social studies culture. To the '
extent that this group diminishes and. atrophies, the field of social
' studies will suffer.' Professional social studies organ}gations sh0uld
- recognize this contribution and support faculty dev;lopment activities in
- every way possible. _ ' . : . -

(..

. ; . .. . . s -
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Devoting More Attention to Postbaccalaureate add Ipservice Education B,

.Opportunities for postbaccalaureaté teacher training (graduate/
inservice p\pgrams and staff development) are reported to be increa51ng -8 L
in social stﬁdies teacher education. “Such opportunities are both * '
necessary,for improving elementary and secondary social studies and,
rewarding for university-based sociai studies teacher educators who,lzé _

- - a group, have much to offer. o o } e Y N
There are many problems involved in getting social sEudies teacher
-educators involved in local inservice edu ion efforts. One major -~
-obstacte 1s the’ difference between the fcpation of ‘a university and the
function of a local schook system. - The difference is not that the
univetrsity is an ivory tower while the schools are the rea%yworld——they

are both the '"real world," and that cliche has outworn its usefulness

) . . @
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ényWay. "The fundamental différence is that the university s primary »
function\ig\so produce new knowledge and stay at the cutting edge. 'lf"‘

they Te to.do that, teacher eddcators cannot spend a major’ portion of -

their ime'in local inservice efforts, working in ‘situations whefgathe
policies and parameters have beencestablished ‘by: otthmu—l
- : A university is governed>by cosmopolitan norms and public schools
oby local nOrms. Any effdrt tod bring teacher educators into a closer
\relationship with the schools will, need to recognize the broader norms‘
/' of the teacher . educator and dncorporate them- 4dto the program. It is not
- simply ézpatter of what a teacher educator can give to a school it is -
tt

also a er of What a teacher educator can learn from a school.

; With this caveat, the authors strongly urge teacher educatgrs to
‘become more involved in postbaccalaureate teacher education.;kg?
that social stud&es teacher educators (most likely through ‘the. College
_and Universi;y Faculty Assembly of the National Council for the Social
Studies) establish a task force on postbaccalaureate teacher education :

~pr8gram development "in social studiés. This ta force.should identify

: successful examples of postbaccalaureate programs examine the reasons . :
. iy .

4

- funding sources that can be-used by Pniversities and c%}leges to in itiate

~for their success, and” publicize this: information to, the profession at
iarge. The task force should als+ develop a detailed\list—of external
postbaccalaureate tegcher?training‘activities in social studies.h e

task force should review the status and potential.of federally funded

“teacher education centers. The task force ;should develop recommendations‘“'

regarding how CUFA and NCSS can work with such agencies as, the National -
Science Foundation in developing proposal guidelines whi‘h are useful
?fox posthpccalaurea"te teachs«{ training for soclial studies.
In summary, these recommenﬂations reflect the cri}ical need to
_establish a\gational network and dialogue regarding the statusp:::/fuﬁ X

_of social\studies teacher educatiqn at both undergraduate and

4 .

- baccalaureate levels.~ E -
.- N ] :
\ { + . , o
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P 7 ‘This bibliography is divided. into two major ipa.rts" ‘ERIC docunrents
) nd other references. ‘The documents in the ERIC system,. which are
\4 i ‘organized under four subiect areas, were identified through computer
searches. Qﬁrformed by ERIC/ChESS during the,summer and fall of 1978.
The other references, compiled by the authors, include a variety of
'materials obtained from other sources. While both sets of references
. are selective, the authors trust that they constitute a representative

~

sampling of sources germane to't s.monograph. .
j I év' . : “ERIC Documents '

I3

- Documents and jburnal articles ‘that have been- entered into the ERfC-"
system are identified by six-digit ED (document) or EJ (journal article)
nqmbers. If you want to read one of thése- documents, check to see if
~': your local library or instructkanal media center subscribes to the ERIC -
"microfiche collection. : : .

’

If~an,ERIC collection is not accessible, or if you want a personal

Cea |

- copy.of,a document in either microfiche (MF) or hard copy (HC), write to

A, ERIC Document Reproduction Services (EDRS), Computer ‘Microfilm Inter-

- national Corporation, P.0. Box 190, Arlinggon, Virginia. 22210. All
'orders must be accompanied by payment in full, including prepaid postage.
Prices (correct as of December 1, 1978) are cited for each ERIC document.

' ’ If your local library does not haye an ERIC microfiche collection or-

. a journal article that you want, yqu may write for a reprint or reprints_
_” to. University Microfilms, 300 North~Zeéb Road, Ann Arbor Michigan 48106."
“..UIhe ollowing information is,needed.. title of periodical or journal,
) titli\of article, author, date of'issue: volume number, and number -of

’: ". 'pages to be copied A single reprint costs $6.00; there 1is a $l_OO ,;

. charge for‘each additional reprint. All orders must be accompanied by’

. payment in full, plus postage. .iD ! ‘ '

For a list of librdries in your area that subscribe to the ERIC

system, write to ERIC/ChESS, 855 Broadway, Boulder, Colo. 80302.
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Trends, Lésues, fracfices- ;

Anctil Donald E!A»l977 "Soeial Science. Courses for Future Teachers.'
The -Conflict Between Fducation and the Arts and Sciences.~f Paper '~f
presented at the 197T Annual Megting of the National Counciipfor the -

Social Studies, Cincinnati.’ EQll46 108. 24 pp. MF $0 83 HC nGt" - .

' available'from_EDRS.

‘-.I

- : Anctil argues that leaders in social studies education haveithe

'responsibility of defining social studies and establishing social
studies education as a profession not.totally dominated by social

scientists in the areas of content, objectives, and training

Fink, Cecilia H. l976 "Social Studies Student Teaohers-—What Do They
. Really Learn?" Paper presented at the 1976 Annual Meeting of the
National Council for the Social 'Studies, Washington. ED 134 493.
42 pp. 'ME_$0.83; HC $2.fe -
After conducting a study of the teaching experiences ‘af 25 secondary
social studies student teachers from. Towson State University, Fink
concluded that they learned how to control pupils and model after

their supervisors but not how to put into effect‘teaching methods

learned in the teacher education program. -

Giannangelo, Duane M. Nwd. "Classroom‘ys. Peer Pre-Student Teaching

) Experience.' ED 080 505. 11 pp. MF $0.83; HC $1.67.

» + This is the- report of an experimental study that exploréd two
approaches to teaching an undergraduate social studies methods

- - -

gourse forlprospective elementary ‘teachers. TN an
. ey - . R

o,

" Hawke, Sharryl l975‘ Mini—Vérsityﬂ A New Approach to Continuing

3

'Teacher Educatl n. Profiles of Promise 36. Boulder, Colo.: ERIC

Clearinghouse for Social Studies/Social Scienoe Education and Social

Science Education Consortium. ED 104 134. 5 pp, MF $0.83; HC $1.67.

» Tﬁis volume of an occasional bulletin describes a series of one-

.session courses instituted in 1973 by the Fairfax County (Virginia)
Public Schools, in which teachers with special skills or interests
shared their knowledge and ideas with other teachers. Graduate

- credit in a nearby university was proyided as an added incentive
for-teacher participation as well as noncredit work toward the
renewal of teaching certificates. '

: R o , SRV
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S E'Q Hoffman, Alan J. 1976. "Personalizing Instruction“Through the Use dk
‘ ’ Protocolggelated Materials. ~ Paper presented at the 1976 Anpual
: Meeting of the National Council for the Social Studies, Washington,
Y s 'D.C. ED 133 262. 22 pp. MF $0.83; HC $1.67. R b
O - _ This paper outlines an approach for selecting, modifying, and using £
| , protocol-related materi;IZSin elementary social studies methods

classes at both preserviceé: and inservice levels. ' -

.ﬁumphreys, Lester Joﬁt\/l974. ‘"Moduiar Syllabus: Opgn Classroom f%aching
for S0cial:Science Teachers.” ED 114 332. 73'pp. MF $0.83; HC
$3.50. | SR L
This syllabus was‘designed for use in teacher education d%urses %7;;'
..teaching open education in elementary and secondary schools. Samp
diagnostic and performance fogms and learning activities are included -

in the document o .

& : C _—
| Martorella, Peter-H. l977.’ fSta dards for Secondary Social Studies
i Teacher Education Programs.' " Paper presented at the 1977 Annual
Meeting of the National Council for the Soc l Studies, Cincinnati
‘  ED 146 109. 22 pp. MF $0.83; HC $1. 67. ' '

Martorella argued that social studies teacher education pfb‘s

e .

d;)/ _ based on standards of quality control and excellence cam develgged
: e when priorities are estzlfgshed within the social studies\*%tofession
o h} and conflicts among soc%al studies educators are resolived. Co
. ’ - e
// o "Model E ementary” Education ‘Program for Social Studies Majors, A" 1972.

ED 072 015. 143 pp. MF $0.83; HC $7.35. . \\’ .
This report describes a teacher education pProgram developed at ;3d
Illinois State University that attempted to establish inter-

disciplinary cooperation among social scientists and educationalists

in an effort to prepare social science specialists to teach at the

intermediate grade levels.

Al

‘Mosher, Ralph. L. 1971, "Objectives of Training“Programs for Secondary
' School Teachers of Psychology.". Paper presented’at the 1971 Annual
Meeting of the American Psychological Association, Washington, D. C.
ED 070 682. 9 pp. MF $0.83; HC $4767. = = -
The author of this papev/believes that the main obJectives of tra{/

v o ing programs for secondary school teachers of psychology are to

- ‘ . o 6T sy
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prepare teachers both academically for subject mastery and to help

students apply and personalize the principles of psychology

Rhodes, Gregory, and Victdr A. Smith ) l975. AInserV1!b Needs Assessmedt':l

/ ..
Social Studies Teachers in Indiana. Munciew Ind.: Department of :

History, Ba}l State University ED 125 967. 30 pp. MF $0.83;

.

’

VHC $2.06. x//
This repor, surveyed the kinds of inservice activities needed by , ;;"
o social studies teachers in Indiapa. Current prob1emq\and issues '_ .

were the-most popular subject dteas.. uﬁeful for teacher educators

who are thinking about developing a needs assessment at the local

level. ' - T ' - - .
. ’ ’ R

Schumacher, - Garva."l973 "Collegés Revisited' Programs for_bhg/
Preparation of High School Psychold%y Teachers. ED3086 625 "8 PP-
. MF $0.83; HC $1.67. - o,
Jrhis ‘paper reports the results of a( 73 Burvey. of 58 teacher training

. ——

mib‘

Uinstitutions in Ohio regarding teach raining in psychology of
the 31 replies received 16 indicated that their institutions had'
active programs in psychology <Bifficulties in_gtudent- teaching

,arrangements arose from the scar ity of'full-time psychology teachers.

The number of hours required for: major in psychology was: marginal.

t .
Stone, Keith.'-l972. _Social Studies Teacher Education in. Oklahoma A -
POSltdon Paper. - Oklahoma City: Oklahomé State Department o§ 4 i _<:
. EducatiOm. ED_08l 682. 24 pp. MF $0. 83; HC $1.67. ' 2

Five hundred public schools in OKlahoma were surveyed in order to
assess the status of social studies offerings._ The author concluded

that, although teachers were better prepared than befdre, many ‘,j

SO

graduates still receive insufficient training. ‘ ’.
' B, ¥ ' ) ,
‘Switzer, Thomas J. 1977. '"Teacher Preparation in Sociology and Adoption

of Inquiries in- Sociology." Social Education 41, no. 1z (January
1977), PP- 66-69. EJ 152 310. : . .L

T

This article presents data from a study of the willingness ‘of l53 .
teachers to adopt the SRSS "Inquiries in §%Liology course. v
Information was collected about the teachers undergraduate méﬁors,
" amount and recentness of preparation in sociology, -and participation

’ . in training institutes. f S gy -

-~

Lo : - 68 by oo
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Thorn?”n Daniel L., and Georg:/gg/vredeveld. "In-Sérvice Education and
: Its Effect on Secondary Sfudents: A New Approach," Journal of
’ Economic Education 8, "no. 2 .(Spring 1977), pp: 93- 991 EJ 164 964
The authors of this article tested. students underst nding of
economics taught by teachgks involved in inservice education
programs. _The results shbwed that a program in which teachers
discussed curriculum materials was more effective than conventional
,instruction. | ' -

S | [; S <~ .....;

NeW'Socia;EStudies)Conte

Q\J

- a Ly _ ', T o s ’
\, Allen, Rodney,f;, ég al. \ 1973) Religion; . What Is It? Rel1g1on in the

“j Elementary Social Stydies: Teacher Self-Instruct1onal K1t 1l and

e ] *EvaluatIoh Report. Tallahassee.‘ Religi on— ocial § ies Curriculum
v . po .,agrd

Project,: Florida State University ED 1 319.° 65 pp. MF $0783;

o a s HC $3. 50. : »

t o This is the first 4ii a series of kits intended to help elementary

, teachers ‘think through possibilities for introducing religion
studies into elementary social studies classes and useainstructional

materials developed by the Religion in Elementafy Social- Studies ~

5project at Florida State University. v : _
E . . : T ‘. 1

\“. Armstrong, David G. 1977, Development of'Behavioral OMZ;ctives and_

(‘9' Test’ Items on "Free Entefbr1se” and Assessment of "Free Enterprlse”«

. .
Tra1n1ng s Impact on Understand1ngs of (L) Teachers Tak1ng the <

Tra1n1ng and Y2) Secondary Students in Those Teachers Classes“

.Bhase'I., College Statid ,lTex.. College of Education, Texas~

Agricultural and Mechadi:al University. ED 143 598. g79 PP.
~MF $0.83; HC$467 . S e |

l This study describes an\N?ssesses i neemonth summer inservice - [*

;l , teacher training institute dealing th the free enterprise system.

Teachers' test results indicate that there was a significant'gain

- {
e M in participantsr understanding of all areas of’ free en;erpris?
v " except alternative economic systems. _Z*

PR I . 4, : - o

Blatr, Diane l977 "One Way .to Present Career Concepts tQ(Teachers.>

A )

«

' Illlno;s Caneer Educatlon Journal 33 ,mo. 4 (Spring 1977), pp.<l6 -17.

EJ 160 028. : - e b o
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‘= . This article describes an inservice training iystem deveIoped and

‘tested in four Illinois school districts’ for teachers interested in - >

-

'including career concepts 4n ‘the curriculum and in establishing career—

. v' oriented programs. - o ‘ = ‘, . o _— s

',wﬁ" -De Antonéo, Emile, III, et al. 1975. ,yow to Infuse Career Education’ Into_
G .the Curriculum, revised edition 'How To“ Series Guide 5. New York:
State: Project to Implement-Care§r-Education. ED 143 7717. 83 pp. *-¥
e MF $0.83% HC $4 67. \ “3 | 3 e .. | ‘

v ¢ This monograph provides a guide for individua_ teachers om how to . }
. o infuse career education into their lessons an technical assistance '
- . to program developers in methods for teaching others how to incorpora‘

. career’ education activities into the existing curriculum.

' . Fo
Denton, Jon J., and James B.'Kracht; 1976. “Final Evaluation Report of'

,Teacher Training Projects Sponsore by Law in a Changing Society."
. ED 146 067. 139 pp. MF $0. 83;, HC¥7 35. v A
.K\; This repogt is an assessment of law—focused education pProjects s &
locategd {r selected,cities in Texas- during the 1975-76 academic year. .
i ‘The fjndings indicated that teacher training programsﬁq::: effective
. <N~ in increasing teachers' knowledge/bf thexlaw and thei
of instructional techniques. Pupils of teachers who usell the law-

focuseq,instructional materials demonst atéh -greate égno ledge of
erials. t\
»

ertoires,'- A

the law than pupils who dfd not have acgkess to such

e
Grossl Norman, ed., and’James Dicks: I._3.

Go. Working Notes no. 4} Chicago’- SpeciaI Committee on Youth

Help: What to Do, Where to oy

:,T:; | Education for Citizenship American Bar Association. ED 086 573.
A7 "7 33 pp: M( $0. 83, HC $2.06. ' L §~, ' .
- ; ' This publication is an introduction to programs and.resourcegkin i-“-[‘

‘ preoollege education. It includes a section on such obJectives of-

- law~ﬁelfted .e cation as development of anal{tiai?‘skills, mora1 qnd'

ethical.yalues,-understanding of the legal process, and political

s f partic pation. - : o . .

o B i . s

* Implefenti U%ban Studlé}?ﬁg a ezaI Studles Elective in the lewaukee
Public Schoe_s: A Repont to the Social Studies Superv1sqrs '

S %\
‘l

Assoc1atioq of/the National Counc11 for the Soc1a1 Studies. 19710 |

VR

‘Milwadkee. Eepartment of Curriculum and Instnuction; Mikﬁaukee
. 3 ) B N | .Qn\ ) R ,/g . . B . a 7 . 4
: ‘e ‘ X ¢ ' : "'\.‘ v .t .
o . . N ; , L. J 70 : . .- . } " P
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© Publdc schools. ED 064 225. 17 pp. MF $0.83; H

1971 to introduce teachers to the concept of urban studies. '
Materials from the High School’ Geography ProJect, a city field *
_ 4 ) ‘experience;'and'planningrof course activities"and lesson plans )
_f { * were major parts of the woxrkshop. Preliminary feedback from

)garticipants indicated that the workshop was successful

-

Keach Everett T., Jr. 1972. Intercultural Understanding. The Problem‘
and a Process. Proficiency Module no. 7 Social Studies for the’
.Elementary School. Athens, Ga.: Department of Social Science o

\._ \ ’EducatZon, University ofDGeorgia. ED 073 983. 39 PP. MF $0.83, '{ N
HC $2.06 o -
N " This module, désigned for preservice teacher education classes in "~
elementary social studies, seeks to develop a understanding of
~ tHe sources of content to be used in an interchiltural awareness .
) -'VI curriculum and to develop lessons n intercult ral understanding.
Keeler,,JameS’W. "Children .and the Law: An Evolving Program for the
' Elementary School Student." Peabody Journal of Education 55 no. 1
. (Octobef/ﬂ9?7), pp. 28-31. ' EJ 172 739. L et -

This article, which describes a workshop fOp-teachers,.containsl

Q.

NS

.- T g
Af . - printed materials and inservice trainidg procedures designed to (ﬁ>\,

-

* " involve teachers, students,)and parents in a law—for—youth setting. “

y . _ vaeli ‘Hugh -and Charlotte Harter. 1975. An Economic Coursedfor ' ' *
v Elementarg Schmol Teachers, second rEVised edition. New York: L
'“-_ ‘Joint Council.on Economic Education, ED llA 341. 78 pp.‘ MF $0. 83 l:
/HC not available frog EDRS. Order from\JCEE, 1212 Avenue of the )
f" | b/Americas, New York k§o3é($3 o?) | _}b,
This zépgbOOR is designed to help economics educators developL
t h rs

v . - Y
. o ‘teach raining courses for emonstratingbto classroom teac
' o - how to teach economics to childr in grades 1—9 o .
tANorton, Robert E., et al. 1975. Staff Development ih Career Education
5, for tae Eleméntarg School, Modules I-7. jColumbus, Ohio: Center

‘_ foerocational'and Technical Educatioh, Ohio §tat UniVersity.
" ED 115 969 - 115 976. Not available from’EDiS-_l rdgg from Center_

[ ' . . . - - - ('{ o s 'J . ’
L . . . . . - - )
T . g _‘4 ,./ -~ ‘ L . .
. v i N . ’ s | . LY N i . _




for Vgcational and Technical Education, 1960 Kenny Rd., Columbus, '
, Ohio 43210. - (Set of 7 ‘modules is $15. 00; order no. S06.) .
.»This series of- seven modules was developed to assist elementary' -
school teachers in developing new cﬁfeer education programs or ‘
'enEiching already established programs. '

- Project on Asian Studies ‘in Educatlon. l972. Ann Arbor: PASE, University

.** " "of Michigan. ‘ED 081 645. 7 pp. MF $0.83; HC $1.67.
- The focus of PASE is on assistande to teachers in secondary schools
"~ and colleges in the Midwest in improving instruction in Asian studies

through better teacher trainiﬁg’and guidance "in selecting educational

. materi S. L. T ' : « . R
N Richter, E. A.,_and KeiEh Birkes. "Rights and Responsibildties of Citizen- -
T ship in a Free Soclety: Midsouri s Law—Related Education Program. _ '

. Peabody Journal of Educatlon 55 no. 1 (October 1977),- pp. l9 24,
. EJ 172 737. . Coee ' -
"L ' ’ Through cooperative effort, the Missouri education community .and the

'

Missouri State Bar Association have developed a. K=12 program in law—
related edtcation.' This’ articfe describes ‘the program, "which con-

. < " centrates on inserv{ces ag%,pneservice teacher education in this field
. M l -
. White, Charles J., III, ed., 19764 Teachlng Teachers About Law: A Gulde

. ,‘ . b= . to Law—Related Teacher Education Programs. Chicago. Special Committee

D ‘on. Youth Ed ‘:tsgn for Citizenship, American Bar Association. ED‘l§8 487.

226 PP- 3;- HC not available from EDRS. Order from Youth oy
3 .

kY
' L Education for Citizenship, ‘American Bar. Association, 1155 E 60th.St., ;

=

\\\ . Chicago 60837 &SZ .00). . o L k ! .5 . Y
o B : Thi hook provides teachers with an idea of the range of«teacher -
) : education possibilities in the field of legal education’ dand suggests

. ‘;ways to construct . programs that“meet the needs of individual communigieS.
) . . . v 7 “\ _/.
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‘ Excep;ional Students _' L . o )
‘ AR ; . o s

. S . v ., .
Barron,-Arleen S. 1975. Assessing Research Needs Réfﬁted to' Education of

t e l>)s“the'_'ﬂand'.'icapped ‘Final Report i Princeton: Eduea{ionalwiektidg; 5\",AJ .
e Seryice. ED 121 005. 165 pp. MF $0,83; HC $8. 69.. oo '
M 'mis is: a report on the proceedings of a series of conferendes on "

research needs related to (1) career eﬁucation for. the handicapped

, 2 f : . . .. “ . o ) )
M » , v ae g . . v
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(2)'education'for the severely handicapped (3) early childhood - (\\
education ‘for the handicapped, and (4) development of personnel—to J

q

(<3

' serve the hapdicapped

1

. . , °

: | 'Brolins Donn,E., et al. 1977. lnservice Training of Educatots for
CQpeciél’Needs‘Students:b The PRICE Modefhﬁ Career«Educath
r yéarterﬁg 2, mo. 1 (Wintér 1977), pp. 6-17. EJ 163 806.
‘ " “This artic%e describes the=inservice:training program ﬁor school | S

e v

districts developed by Project "PRICE (Programming Retérded in

s

- Career Education) The program was designgd ﬁo train various types
= . -,
L '.' of schooI\persqnnel, parent§” c6mmunity agency workers, and employers
to provide mildly retarded students with mo;e relevant instruction \\ :

N

- and supportive services within a career education context
.- Munson, Harold L., et al. "1975. bareer Education'fbr Deaf“ﬁ\?denbs.

An Inservice Leader's ‘Guide. 'Rochester,=N.Y.; New York College of

»

Education, Rochester University. ED 127 769 208 PP- MF $0. 83
HC $10.68¢ - ¥ 4 - : ’ »
.-This guide was developed as part of a three—year prdject to ganerate

'career education activities involving classroom teachers and to
develop career education materials for, Juse: with hearing—impaired ‘

'secondaryﬁlevef’students.' - _,’~

L

N . g . .' . [ ‘
. “ Torrance, Paul E}, and‘Fexdv@§§hufmann 35977 L Teaaheﬁﬁﬁduc&tion.for

R e

% ., Careeér Education of the Gifted and: T@lented ". Glfted Child
- Quqrterly 21,en0. 2 (Summer 1977)\5’%;). 6-185. EJ 169 888.
= © , 'The authors df this article’ explaiﬁ’why gifted and- talented students

. . . 4

need ‘training in- career education.

Ed \
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e Competehcy—Based Teacher Edu&htion and Certification

o, ¥

\,“’ SOE /¢ ’-?/ .-
%dtial Studies‘Component in%. i

‘Bishop, John E., et al.""Integrandng”t 75
zPaper presented.at the 1977 o

‘bBSE A Response to Accohntabilitf; N

ot
»”

\\’ L \u Annual Meeting of the Natiohal Council fof the Social Studies, o
.. .Cincinnati: D, 148 675. 32 pp.' MF $0.83; HC $2.06. . . . -

;. ot Thiszpaper describes the tedacher educati0n-program at the’University -
k lflu", ':i o' ouston, fo? ing on the four—semester elementany—leveI competency- _

. ' . bgsed teacher education program, of whi_,ch the ‘sociaf, s;udies are an
AR . integral parnt« L .{ . I ¢ S
- ’ . ., J R
i - . ‘ , j{ — 'éf } . - - . ‘. ( - :
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A .
Competency =Based - Program for Cé&tiflcatlon of Social Studles Teachers. A .

‘Positign Paper}f’ JPaul Task Force to Study Programs Leading éy
‘Certification for Teachérs in the Areas of the Social ‘Studies, ‘g}
. o Minnesota State Department of Education. _ED 081 667 6Q,pp.v\ '
i - MF $0. 83; HC $3.50. N K 0 -
v , .This paper includes a ratﬂ’nale for a CBTE prdgram and guidelines et
AN :related to the specific areas u@mpetencies to be developed o B é
| 3 according to the Minnesota guidgiinzsff : 'f o o 4

) L . .
. RN

Dynnesom, Thomas L. l976 Soc1al udies Issues and Methods. Odessa,

. ' : ‘Tex:: T'exas University of the Permian@asin. ED 130 .963: 105'pp. B

e

v ., MF $0 83' HC. $6 Ol A , : ’ - . i
) . This competency~based4€orkbook is designed for undergraduate students

. b .
in social studies, student teachers,(and methods instructors. It ...

b ﬁrovides information,and guidelines for develéping teaching . o
/. o . straﬁegiés and designing curriculum materials. Ty C _
- ‘. . _2 \ ' !

Hasenfus, Clement. 1973 Educatiop 321 Soc1a1 Studles——st dent‘Teachlng.

* An Ind1v1dua11zed Performance—Based Model Vol. 3 Pi t Program. 'f
Providence: Rhodé Island College. ED 084 206. 104 pp_‘ MF $0.83; -
7 HC $6.01. | : iﬂ T Sy . . o
' feadher “ .

This 1is the third of three volumes ‘on performance—base'
\
educati0n for students in the secondary social studie practicum and

student teaching programs ft Rhode Island Colfgger_ eée materials

cy-based teacher:‘ R
e - .

] - w

A R

1

2 S were developed to provide an. individualized compek'
oy ,

¢ ' training program .
- < e ol

. ,Léoking At:* Competency- Based Teacher Education, P"IicbDDublespeak Oral

' Hlstorg, Death ‘and. Dglng. N.d. Boulder, €3lo.: ’HERIC Clearinghouse_, e
- for Social Studies/Soc1al Science Ed cation, ED 128 262 l7 PP. ' ;2>

T. . -

‘ - MF $0 83; HC not. available from EDRS. )
- B This issue of an occas1onal bulletin pubfibhed by ERIC/ChESS gg}:ses - :!{.

on the application Qf the bompetency movement to teachér eduta

with special attention)

¢ , .

to’ teacher growth and st%?ent progress,-

~

. o ) -

' {
Mahood Wayne. 3l|"?’ "Experiences in Developing a. Competency»Based .
Teacher Education Progrém fog;Social Studies. Papex presented at’ 5‘v'

s - the 1973 Annual Meeting of tﬁe National Council for the Social ) '3’
; Studies; $an Francié%o. ED 088 774, 13 b M $0.83; Yc 51, 61. e L
. - ". . E ,,.' ,/’ ‘x.b ,(’L_". oA Y ~ «:’ '
k, . . - . ’ .




y ted on the origins, development, and dperafign;of a o

. .o T'CBTE program Among the problems encountered in the program vere .-

i'gﬁuf ;. .identifying ‘and specifving competencies and as?essment procedures,
-.coUnSQli ,and scréening studeqts, developing Positive 531f-concepts, =

2 to deal-_ith Valyes in thefsocial\studiqs, andf lacing student .

‘TS\_" .,.;'teachers in schools.. _ . _ ‘ co
b s | S
erwin, William C. 1973 "The Use of Competency Based Modules inv/// i L

Training Social Studies Teachers. Paper presented at the 1973 ‘~Q?'
' ;,. Annual Meeting of the American Educational Research Assdciafion,“ :
/ New Orleans. ED 079 194.°, 19 pp. MF $0.. 83 HC $1. 67 B

According to this report, the use of self- instructional modules

L nesulted in hig er achieve efit test scores and student teaching RERE
P o

R . performance rati gs. Teacher tvainees expressed , more—favorable ol A
. K3 ~
R attitudes toward self—instructional modules than toward conventional &
L T : B - ] B [ o :
instruction. Ve s . , ¢

- ] . . ‘
- * - te - - . 0

¥ !. ' : ‘ ‘\
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4.1 ~In view of shrﬁﬁking employment opportunities in teaching, are
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- 7. Exceptional SCudents
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7. l Are you making any prdvisions in your social studies courses Or
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program for the teaching of social studies to students with learning

disabilities who may have been maipstreamed into: regular classes' or™
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exceptional studénts who may have' been idQPtified as gifted or handicapped?
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How, have you responded ‘to the school subject competition°
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9. 3 How do you think competency—based teacher certification will'
affect ‘your social studies courses and programs7 ' J
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9;4 ‘Does c6mpetenéy—based certification représent a problem or an
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N ' opportunity for socigl studies.teacher education courses and programs?’
Ty W e | R

ERI

Aruitoxt provided by Eic:



